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ABSTRACT
MEANINGFUL, MOTIVATING LIBRARY LESSONS
THAT MATIER TO STUDENTS IN GRADE FOUR
by
Karen Louise-Bjorling Felch
July 2005

The purpose of this project was to develop a meaningful, motivating library curriculum to
increase student learning in literacy for students in grade four. Current literature and
research on the roles of the teacher-librarian, information literacy instruction, reading
advocacy, specifically literature guidance and appreciation, and motivation were
explored. A yearlong library curriculum map was created addressing topics and methods
found to be effective in the review of current research. The library curriculum was
aligned with the Marysville School District Elementary Library Curriculum Guide for
Grade Four, the Washington State Grade Level Expectations in Reading, the Washington
State Essential Learnings in Writing and Communication, and the Information Literacy
Standards for Student Learning.
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CHAPTER ONE

(

BACKGROUND OF THE PROJECT
Introduction
Our world is changing rapidly. The Industrial Age has transitioned to the
Information Age, and now we are "heading towards the Intelligence Age" (Watson,
2004, p. 607). During the Industrial Age, the focus of much of our nation's work force
was mass-producing vast quantities of consumer goods, such as washers and dryers,
television sets, toasters, automobiles, and apparel. In contrast, the focus of the
Information Age is "sophisticated new technologies - computers, telecommunications,
robots - which are replacing entire job categories. Manufacturing is moving aggressively
towards an automated future .... By the year 2020 we will see the virtual elimination of
the blue-collar factory worker" (Slavin, 1996, p. 607). According to John B. Watson, our
society is preparing to enter the Intelligence Age in which "systems intelligently gather
and organize data" (Watson, p. 32).
Education in the Industrial Age focused on skills in the "Three R's": reading,
writing, and arithmetic, which provided the major portion of training necessary to survive
the work force of the Industrial Age. These workers needed only basic skills, and were
most often asked to perform isolated tasks (Sherritt & Basom, 1996). While education in
the "Three R's" is still essential, the learner will not be prepared to enter the working
world in the Information Age if he/she does not embrace many other skills as well
(Sherritt & Basom). Examples of these skills include understanding and contributing to
the overall development of a company, taking responsibility for the overall quality of the
service or the product, and adapting quickly to the changing needs of a company
1
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(Sherritt & Basom). Success in the Information Age requires that students "be flexible,
have self direction, be dedicated to lifelong learning and have lrnowledge of the world
and cross-cultural skills" (Sherritt & Basom,p p. 287). As we enter the Intelligence Age,
Watson predicted an increased use of intelligence systems in the area of assessment and
evaluating student progress (Watson, 2004).
Today's student learns in a world where vast stores of knowledge are readily
available, both in traditional print and in electronic format. Industrial Age education is
"transportation intensive," meaning the "learner must physically travel to the key
educational resources" (Snider, 1996, p. 25). In contrast, Information Age education is
"communications intensive", meaning the "learner can access educational resources
produced and distributed anywhere in the world" (Snider, 1996, p. 25). Therefore,
students must learn to become skillful consumers and producers of information.
Educational planning must have the flexibility to constantly review curriculum and
teaching strategies to grow and develop with our rapidly changing world (American
Association of School Teacher-librarians [AASL] & Association for Educational
Communications and Technology [AECT], 1998).
Authentic learning demands that all of us--students, teachers, administrators,
parents, as well as local, regional, state, national, and international communities--are
linked into one "learning community" (AASL & AECT, 1998, p. 2). The primary goal
of a student-centered library media program is to encourage students to flourish in this
learning community. According to the AASL and AECT, students flourish by "becoming
active and creative locators, evaluators, and users of information to solve problems and to
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satisfy their own curiosity" (AASL & AECT, 1998, p. 2). The teacher-librarian, also
known as the library media specialist, has the benefit of working with all students in the
school, specializing in and focusing on literacy. Teacher-librarians have the opportunity
to increase student learning to help prepare students for tomon-ow' s world.
Purpose
The purpose of this project was to develop a meaningful, motivating library curriculum to
increase student learning in literacy for students in grade four. The lessons were designed to be
taught by a teacher-librarian in an elementary library setting. A cun-iculum map provides an
overview of the skills of a yearlong library cun-iculum. Expanded explanations were included
for those lessons which were not self-explanatory. The curriculum map was aligned with the

C

following district, state, and national academic standards:

1. Marysville School District Elementary Library Cun-iculum Guide: Grade Four (see
Appendix A)
2. Washington State Essential Academic Learning Requirements in Reading (see
Appendix B)
3. Washington State Grade Level Expectations in Reading: Grade Four (see Appendix C)
4. Washington State Essential Academic Learning Requirements: Writing (see
AppendixD)
5. Washington State Essential Academic Learning Requirements: Communication (see
AppendixE)
6.

(

Infon-nation Literacy Standards for Student Learning (see Appendix F)

(
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These alignments ensure that the teacher-librarian addresses topics that are relevant to district,
state and national learning goals.
Significance
The Elementary and Secondary Act of 2001, which is federal legislation, and is
commonly known as the No Child Left Behind Act, mandates challenging academic
standards for all stndents (Washington State Office of Superintendent of Public
Instruction [OSPI], 2004). The AASL and the AECT developed the Information Literacy
Standards for Student Learning (AASL & AECT, 1998). Additionally, Washington
educators were provided with clear expectations of high academic standards for our
students through the Essential Academic Learning Requirements, and more specifically
the Grade Level Expectations (Washington State OSPI). The Washington State OSPI
has published the Washington State K -12 Reading Model implementation Guide
(Geiger, Banks, Hasbrouck, & Ebbers, 2005). (See Appendix G for an excerpt from this
guide that explains the Essential Academic Learning Requirements and the Grade Level
Expectations in reading.)
The task of high academic achievement is more thoroughly completed when all
educators subscribe to a role in student achievement. Wendy Mikalishen is the viceprincipal ofKhowhemun Elementary School in the Cowichan Valley School District of
British Columbia. One of the conclusions of her research study, Students' information

Literacy Needs in the 21'' Century: Competencies for Teacher-librarians, was that
"traditionally library is library and classroom is classroom. This is a barrier we need to

(
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break and to do this is a shared responsibility among all staff including administrators,
teachers, and teacher-librarians" (Mikalishen, 2001, p. 21).
Some educational decision makers around our nation have placed a lesser
importance on funding for certified teacher-librarians in public schools. One example of
this is in San Diego, California, where about 17 libraries have been completed since
2002, and 70 others were undergoing construction in 2003. Some may not be staffed by
certified teachers as California doesn't mandate certified library media specialists in its
public schools (Ishizuka, 2003).
Some cite the importance of computers as a reason to take away from books and
teacher-librarians. Superintendent Melody A. Johnson of Providence, Rhode Island,

(

initiated a request to her school board to eliminate three certified teacher-librarian
positions in her district. She argued that the automation of school libraries has decreased
the need for teacher-librarians. "On the contrary, our experience shows, and recent
studies prove, that the demand for professional library assistance actually increases with
the addition ofinternet and online databases searching capabilities," stated Rhode Island
Library Association President Derry! R. Johnson (Eberhart, 2003, p. 17).
For the fiscal year 2004, Alabama cut funding for its schools by an estimated
$560,000. Most state education funding agencies, including the Alabama Public Library
Service, sustained 10% cuts. Ten out of fifty-one certified teacher-librarian positions
were planned for elimination (Eberhart, 2003). Frances R. Roscello, president of the
American Association of School Teacher-librarians and a school library media services
associate for New York State Education Department, said that approximately 800 New
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York schools do not have a certified library media specialist while others do not have any
suppo1t staff (Eberhart). Also in 2003, Boston Public Schools experienced a 50% cut in
their library media services budget. Middle-school libraries have had positions cut from

24 to 8, while elementary schools cut their 62 positions down to 18 (Eberhart).
Some California school districts have had to depend on parents to raise money to
retain teacher-librarians. In Gilroy, California, Luigi Aprea Elementary School's parent
club has been covering $7,000 of their teacher-librarian's salary since 2001, and in 2003
the teacher-librarian position would have still been eliminated if the parent club had not
raised another $14,000 to help cover her salary. Parents of Hacienda Elementary School
in San Jose were able to save their teacher-librarian position by raising $52,000 to cover
the salary (Eberhart, 2003).
It is essential that the role of the teacher-librarian becomes flexible to the changes
in education to more effectively embrace the needs of our students in today's world. The
teacher-librarian needs to develop a curriculum that relates to each grade levels district
curriculum, and to the national Information Literacy Standards (Mikalishen, 2001 ). In
Washington State, we must also consider the Washington State Academic Learning
Requirements (also known as the Essential Learnings) for Writing and Communication,
and the Washington State Academic Learning Requirements for Reading, specifically the
Washington State Grade Level Expectations in Reading. In this way, the teacherlibrarian becomes an instructional partner with the classroom teacher to enable each
student to achieve the mandated standards. As a further result, an indispensable position
is established for teacher-librarians.

(
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Definitions

I. Curriculum Map:
A Curriculum Map refers to an intentional design for learning through a yearlong
overview of units and skills to be covered by a specific grade level, organized in a
week-by-week format.
2. Information Literacy:
Information Literacy refers to the ability to access, evaluate, and use information
in today's world.
3. Information Literacy Standards:
Information Literacy Standards, also known as the Essential Skills for
Information Literacy, refers to a set of nine standards for information literacy
developed jointly by the American Association of School Teacher-librarians
(AASL) and the Association for Educational Communications and Technology
(AECT), and were released in 1998. These standards consist of three categories,
nine standards, and twenty-nine indicators to provide a conceptual framework for
describing the information-literate student. (AASL & AECT, 1998)
4. Library Lessons:
Library lessons refers to activities designed for a library setting, to be taught in a
forty-minute session that will include a fifteen-minute book checkout period.
5. Literature Guidance:
Literature guidance refers to the support of the reading and language program to

(

reinforce skills and guide students to higher reading success. Examples of topics

(
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in literature guidance are story elements such as characterization, plot, setting,
problem and solution, and comprehension strategies such as main idea and
supporting details, figurative language, inferences, and fact and opinion.
6. Literature Promotion:
Literature promotion refers to the motivation of literature to relate reading and
literature to each student's curriculum needs and personal interests, and to
promote independent reading and a lifelong love for literature.
7. Meaningful:
Meaningful refers to library lessons where the student sees the direct relationship
to their lives, lessons that the student views as important and worthy of his/her
time. Meaningful refers to the intentional instructional planning to relate and
align all library lessons with the school, district, state and national standards.
7. Motivating:
Motivating refers to engaging library lessons where students see the value in the
content, view the lesson as worthy of his/her time, and are excited about the
activities of the lesson.
8.

School Library:
According to the National Center for Education Statistics, the School Library
Media Center is an organized collection of printed and/or audiovisual and/or
computer resources in an elementary or secondary school which is administered
as a unit, is located in a designated place or places, and makes resources and

(
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services available to students, teachers, and administrators (National Center for
Educational Statistics, 2004).
9. Teacher-librarian:
Teacher-librarian refers to a certified teacher working in a school library. The
terms teacher-librarian or library media specialist are also used to refer to the
same position.
10. Washington State Essential Academic Learning Requirements:
In 1993, the Office of the Superintendent of Pnblic Instruction (OSPI) developed
the Washington State Essential Academic Learning Requirements, also known as
the Essential Learnings, which are benchmarks for learning. These cumulative
indicators are established for grades four, seven, and ten, and specify what
students in Washington State should know and be able to do (Washington State
OSPI, 2004).
11. Washington State Grade Level Expectations:
In January 2004, OSPI released reading Grade Level Expectations in Reading for
grades kindergarten tlu·ough grade ten. These grade-by-grade content
expectations are designed to provide a greater level of specificity for the
Washington State Essential Learnings that were originally created for grades four,
seven, and ten (Washington State Office of Superintendent of Public Instruction,
2004).
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Limitations
There were four identified limitations of this project. These limitations were the
intended geographic area for implementation of the cuniculum, the intended grade level
of the students, the setting of the project, and student assessment.
The first limitation was the geographic area in which the curriculum is intended
for implementation. Although the library lessons could be adapted for students from
other districts, states, or nations, they were specifically designed to suppo1t the
Marysville Elementary Library Cuniculum Guide (district application), the Washington
State Essential Academic Learning Requirements (Washington State application), and the
Essential Skills for Information Literacy (United States of America application).
Grade level of the students was the second limitation. The lessons were designed
to be used with elementary students in grade four. The lessons were aligned with the
Marysville Elementary Library Cuniculum Guide for grade four, Grade Four Grade
Level Expectations in Reading for Washington State, and the Washington State Essential
Learnings in Writing and Communication. The cuniculum may need to be adapted to be
used with students other than grade four, and all lessons may not be generalized to other
grade levels.
The third limitation was the setting: time and location. The library lessons were
designed around a school year of 36 weeks, where each class receives instruction in an
elementary library once a week. Each 40-minute lesson includes a 15-minute book check
out period. Some students may need more than 25 minutes to fully comprehend the skills
of the lesson.
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The final limitation of this project was student assessment. This project does not
include a formal assessment tool to determine the value of this project to student learning.

CHAPTER TWO
REVIEW OF LITERATURE
Introduction
Washington State established the Basic Education Act of 1993, the purpose of
which was to "provide students with the opportunity to become responsible citizens, to
contribute to their own economic well-being and to that of their families and
communities, and to enjoy productive and satisfying lives" (Washington State OSPI,
2004, p. 2). This law outlined four common learning goals for all Washington students.
These four learning goals provided the foundation for the development of standards,
called Essential Academic Learning Requirements. These Essential Learnings are for
reading, c01mnunications, writing, mathematics, science, social studies, health/fitness,
and the arts. The purpose of the Washington Assessment of Student Learning (WASL) is
to measure whether students have met these standards (Washington State OSPI).
The No Child Left Behind Act calls for each state to adopt challenging academic
standards for all students. To respond to this federal act, as well as to further clarify the
Essential Learnings, OSPI is developing Grade Level Expectations for all major content
areas. The Grade Level Expectations for Reading were released in January 2004.
Through the Grade Level Expectations, all educators ofliteracy, including teacherlibrarians, now have greater clarification of the skills and strategies that all students need
to demonstrate proficiency in reading (Washington State OSPI, 2004).
After three years of development, the AASL and the AECT published the
Information Literacy Standards for Student Learning. These nine standards further define
12
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the role teacher-librarians may play to increase student learning in the area of literacy
(AASL & AECT, 1998).
The focus of the review of literature is strategies for teacher-librarians to play an
active role to increase student learning. One research study, Student Learning through

Ohio School Libraries, reported on student perceptions of how the school library helps
students learn. This research study surveyed 13,123 students in grades three to twelve
and 879 faculty members, looking at 39 effective school libraries across Ohio. The
purpose of the research study was to understand "how students benefit from school
libraries" through 48 survey questions centering on the extent of help provided by the
school library in relation to student learning (Todd & Kuhlthau, 2004, p. 1).
"Statistically 99.44% of the sample, or 13,050 students, indicated that the school library
and its services, including the roles of school teacher-librarians, have helped them with
their learning" (Todd & Kuhlthau, 2004, p. 2). In this research study, the student
perceptions of help from their school library were divided into several categories: find
and locate information, use information to complete schoolwork, use of computers,
academic achievement, and general reading interests (Todd & Kuhlthau).
Roles of the Teacher-librarian
The mission of the library media program is to ensure that students "are effective
users of ideas and information" (AASL & AECT, 1998, p. 6). According to Michael B.
Eisenberg, the dean of the Information School of the University of Washington in Seattle,
that statement defines the "school library program's vital role and the importance of

(

teacher-librarians" (Eisenberg, 2002, p. 1). It also highlights the library program's most
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important contributions to student learning to include three basic functions and roles
(Eisenberg, p. 1):

Program Function

Role of Teacher-librarian

Infonnation Literacy Instruction

Teacher

Reading Advocacy

Advocate

Information Management

Manager

As an instructor of information literacy, teacher-librarians teach meaningful
information and technology skills that can be integrated with the regular classroom
cmTiculum. When the teacher-librarian is acting as a reading advocate, the focus is on
literature guidance and literature appreciation (Eisenberg, 2002). As an information
manager, the teacher-librarian fulfills two roles. First, as an information specialist, the
teacher-librarian provides leadership in acquiring, evaluating, and organizing all kinds of
information. Second, as a program administrator, the teacher-librarian works
collaboratively with members of the learning community to define policies and guide all
related library activities (Eisenberg). Since the scope of this project involves the direct
teaching of students, the first two roles of the teacher-librarian, teacher of information
literacy and reading advocate, will be explored further in this review of literature.
The elementary teacher-librarian has the unique opportunity to work with all
students in the school, and hence the responsibility to instruct in a wide range ofliteracy
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skills. Each skill must be introduced at the appropriate time, and built upon through the
grades. According to the Medford School District Library Media Guide (1992),
A library skills information curriculum is not simply a course of study to be
covered at one specific time in the K- 12 curriculum. It is a set of clearly defined
locational, inquiry and investigation, reporting, literature appreciation, and
reading guidance skills, initiated with the student's first introduction to the library
media center and continued consistently through a sequential plan kindergarten
through twelfth grade (Wisely, 2002, p.91).
According to Judith Sykes (2001, p. 5), the "role of the teacher-librarian in the
twenty-first century needs to be focused on learning leadership- living, teaching,
modeling the wisest and best knowledge we have on educational practice, science, and
marry it to the information literacy and twenty-first century and resource-based learning."
Professional standards and guidelines for school library media programs provide
evidence of the perceived, theoretically changing role of the teacher-librarian as a
participant in curriculum development. In a descriptive study utilizing survey
methodology, the perceived actual roles of the teacher-librarian reports a less-involved
actual level of participation in curriculum development (Jones, 1997). Teacher-librarians
must take their new, expanded role thoughtfully and seriously.
Information Literacy Instruction
The majority of students use computers and the Internet. According to the
National Center for Education Statistics (NCES, 2005), the Computer and Internet Use

(

Supplement to the Current Population Survey of October 2003 collected data from a
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representative sample of the civilian noninstitutional population in the United States of
approximately 56,000 households. Among these 56,000 households were 29,075
children enrolled in nursery school through grade twelve. Overall, 91 percent used
computers and 59 percent used the Internet. Eighty percent of the kindergarten sample
used computers, and 32 percent used the Internet. By high school, 97 percent used
computers and 80 percent used the Internet (NCES).
With the widespread use of computers among our students comes the
responsibility to educate our youth on the effective use of this powerful tool. Students see
hundreds of advertisements, images, messages, and websites, yet few have training in
how to evaluate for accuracy and bias (Minkel, 2002). Media literacy could be defined as
the ability to interpret, or evaluate, the messages that we receive through media sources
(U.S. Department of Health and Human Services, 2004). Media and web literacy are
critical components of information literacy. "The instructional intervention by the school
teacher-librarian goes beyond teaching students how to use technology tools to access
and evaluate information, but also provides instruction in how to use these tools
effectively and reflectively to create products" (Todd & Kuhlthau, 2004, p. 5).
Information problem solving is a concept that combines the skills needed to
access and use information, and those needed to apply and solve an information problem.
"Through effective school libraries, students understand what good research is about,
how to undertake good research, and know that doing good research, with effort and hard
work, will result in academic success" (Todd & Kuhlthau, 2004, p. 5).
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Several infonnation literacy problem-solving models exist in education today.
Carol Kuhlthau (n.d.) developed the Information Search Process Model, which contains
the six stages of "Initiation, Selection, Prefocus Exploration, Focus Formulation,
Information Collection, and Search Closure" (Kuhlthau, p. 2 - 3). The Research Cycle,
developed by Jamie McKenzie (1999), has several more steps, which are: "Clarify
Question, Expand Questions, Develop Research Plan, Gather Information, Sort and Sift,
Synthesize, Evaluate, Revise Questions, Revise Plan, Gather Again, Sort and Sift Again,
Synthesize, and Evaluate" (McKenzie, p. !).

Annette Lamb (2001) created the 8W's,

which are "Watching (Exploring), Wondering (Questioning), Webbing (Searching),
Wiggling (Evaluating), Weaving (Synthesizing), Wrapping (Creating), Waving
(Communicating), and Wishing (Assessing)" (Lamb, p. 1 - 2). Marjorie L. Pappas and
Ann E. Tepe (1999-2001) developed the Pathways to Knowledge Model, which
includes the research process steps of "Appreciation, Presearch, Search, Interpretation,
Communication, and Evaluation" (Pappas & Tepe, p. 1). The Big 6 Information
Problem-Solving Model by Michael Eisenberg and Bob Berkowitz (1999) includes the
six steps of "Task Definition, Information Seeking Strategies, Location and Access,
Information Use, Synthesis, and Evaluation" (Eisenberg & Berkowitz, p. 12). Eisenberg
and Berkowitz also developed a simplified version for primary students, called The Super
Three. The steps in The Super Three are Plan, Do, and Review (Eisenberg & Berkowitz,
p. 11 ). An action research study compared a traditional, content driven approach to
teaching history to the Big 6, a process-driven approach (Berkowitz, 2000). The
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findings showed a significant rise in test scores after implementation of the Big 6
Research Process (Berkowitz).
The primary purpose in adopting any research model is that the student will
eventually internalize the process and act intuitively and thoughtfully in life's situations
(Carey, 2003). Adopting a research model can provide a systematic guide for
information problem solving, and the means to enable students to visualize and connect a
series of steps to problem solving (Wolf, 2003).
Information literacy is essential to navigate the information explosion in today's
world. The school library is no longer confined to the four walls of the library media
center, but extends to all accessible information in the world (AASL & AECT, 1998).
The role of the teacher-librarian, then, expands to include information literacy not only
from books and other pre-printed sources from the school library, but also to the access of
available information through technological advances. Using the Information Literacy
Standards as a guide, teacher-librarians can empower students to access information
efficiently and effectively, to evaluate information critically and competently, and to use
information accurately and creatively (AASL & AECT).
The effective school library is "not just an information place, but also a
knowledge space where students develop the appropriate information literacy scaffolds to
enable them to engage with information and build new knowledge" (Todd & Kuhlthau,
2004, p. 6). More specifically, an "information place" focuses on collections, technology
access, staffing, locating and finding information. In contrast, a "knowledge space"
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centers on building knowledge through interaction with information, technical skills, and
the development of reading and literacy (Todd & Kuhlthau, p. 6).
Reading Advocacy
The two components of reading advocacy in the library program are literature
appreciation and literature guidance. The teacher-librarian helps students to appreciate
literature by "exciting them about books and media, and by providing easy access to rich
book and media collections" (Eisenberg, 2002, p. 2). One way the library engages
students in reading is by providing promotional reading programs. Speaking, writing,
and listening skills are enhanced when students are given the opportunity to "go public"
with their writing and sharing of ideas (Stripling, 2003, p. 56).
Through literature guidance, the teacher-librarian supports the classroom reading
curriculum, and relates reading to current focus units in areas such as science, math,
social studies, and health. Reading and comprehension strategies are reinforced through
library trade books. According to James Baumann, Helene Hooten, and Patricia White
(1999), "Comprehension strategies introduced with literature can give students a greater
understanding of what they read. In tum, greater understanding can lead to greater
enjoyment and the start of a lifelong love of reading" (Baumann et al., p. 38).
The top levels oflibrary help as identified by students in the Ohio research study
(Todd & Kuhlthau, 2004), involved direct teaching by the teacher-librarian. The
researchers therefore concluded that the key to the library making a difference in student
learning lies in direct instruction by the teacher-librarian (Todd & Kuhlthau). Students
in schools whose teacher-librarians embrace an instructional role tend to achieve higher
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average reading test scores (Lance, 1994). Research suggests a positive relationship
between school teacher-librarians and test scores. Studies in several states, North
Carolina, Alaska, Pennsylvania, and Colorado, concluded that reading scores increase
with increases in the following characteristics of library programs: staffing, information
technology, and integration of information literacy into the curriculum (Burgin, Bracy, &
Brown, 2003; Lance, Rodney, Hamilton-Pennell, Peterson, & Sitter, 1999; Lance,
Rodney, & Hamilton-Pennell, 2000a; Lance, Rodney, & Han1ilton-Pennell, 2000b).
Motivation
Two basic types of interest in reading exist: situational and personal. Situational
interest deals with how environments can increase or decrease a student's level of interest
in reading, whereas personal interest stems from the student's individual inclination
towards that interest. Certain environments can promote individual motivation and lead
to greater personal interest and participation in reading. This involves both the physical
environment and it's emotional response. Students may feel motivated by being in a
nurturing, comfortable yet stimulating atmosphere where all students feel valued and
supported in their learning. In a quantitative survey study, McQuillan and Au (2001)
concluded that the number of books owned by students, public library visits, and school
library visits all have a positive correlation with reading comprehension and reading
frequency.
Quality teacher-generated innovations, innovative programs that are developed
and implemented by teachers in their own classrooms, possess the characteristics of
integration, duration, origin and motivation. In a qualitative interview research study,

(
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Zell (2002) concluded that creativity is fostered in environments where teachers are
allowed the opportunity to design their own innovative curriculum. Library programs
that have the greatest impact on student achievement invite all students to participate,
challenge them to learn, and offer diverse resources that appeal to their needs and
interests (Stripling, 2003).
One method of appealing to the needs and interests of students is to teach through
the multiple intelligences. Howard Gardner developed the theory of Multiple
Intelligences (MI) by studying profiles of gifted children, children with brain damage,
and people from diverse cultures (Lazear, 2004). He realized that intelligence is
expressed in multiple forms. Gardner is a psychologist and Professor at Harvard
University's Graduate School of Education. Gardner named the first seven intelligences
in Frames ofMind (1983). He added the last two in Intelligence Reframed (1999).
Gardner claims that all human beings have multiple intelligences. Campbell (1994)
describes the first seven intelligences accordingly:
1. Verbal-Linguistic Intelligence: "The ability to think in words and to use

language to express and appreciate complex meanings".
2. Logical-Mathematical Intelligence: "The ability to calculate, quantify,
consider propositions and hypothesis, and carry out complex mathematical
operations".
3. Bodily-Kinesthetic Intelligence: "The capacity to manipulate objects and use a
variety of physical skills".
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4. Visual-Spatial Intelligence: "The ability to think in three dimensions, in
images and pictures, and to visualize accurately and abstractly".
5. Musical-Rhythmic Intelligence: "The capacity to discern pitch, rhythm, timbre
and tone. This intelligence enables one to recognize, create, reproduce, and
reflect on music".
6. Interpersonal Intelligence: "The ability to understand and interact effectively
with others, and involves a capacity to detect and respond appropriately to the
moods, motivations and desires of others".
7. Intrapersonal Intelligence: "The capacity to understand oneself - one's
thoughts and feelings and to use this knowledge in planning and directing one's
life" (p. 3-4).
Thirteen Education Online and Disney Learning Partnership (2004) describe the
last two intelligences accordingly:
8. Naturalist Intelligence: "The ability to recognize and categorize plants,
animals, and other objects in nature".
9. Existential Intelligence: 'The sensitivity and capacity to tackle deep questions
about human existence, such as the meaning oflife" (p. 2).
Schools in our nation are ethnically diverse. According to the United States
Census Bureau (2005), about 20% of our nations population is comprised of people of
color, "alone or in combination with" one or more of the following races: Black or
African American, American Indian, Alaska Native, Asian, Native Hawaiian, or Other

(
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Pacific Islander (U.S. Census Bureau). It is essential for educators to comprehend the
increasing diversity in our nation's schools (Banks, 2002).
Children's literature may provide a focus for studying multicultural issues.
Culturally validating children's literature has the "potential to profoundly enrich student
learning about the culture, history, and life experiences of ethnically diverse groups"
(Gay, 2000, p. 123). Some children may be receptive to the lessons oflife as viewed
through examples of others lives in children's literature.
Making explicit connections between instructional resources used in classrooms
and lived experiences of students outside of school improves the mastery of
academic skills as well as other dimensions of learning such as interest,
motivation, and time-on-task. Ethnic literature and trade books are conduits for
achieving these goals, as well as reducing fear and prejudices toward unfamiliar
others (Gay, 2000, p. 118).
Teachers and students need to acquire tools in order to effectively understand,
communicate, and promote lifelong learning in all cultures. In order to ensure that
teachers provide culturally responsive classrooms, they must acknowledge the presence
of culturally diverse students. Teachers need to assist students to find relevant
connections among themselves and with what they learn and the tasks teachers ask them
to perform (Montgomery, 2001 ). In a qualitative research study utilizing the
methodology of video-taped lessons, teacher research journals, students' reading journals,
student interviews, and student surveys, Baumann, Hooten, and White (1999) studied the
effects of a culturally relevant curriculum using trade books on reading comprehension
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and student motivation. Their first finding was that students learned, retained and
transferred their reading comprehension strategies to other reading situations. The
second finding was that students reported reading more and demonstrated an enhanced
appreciation for literature. The selection of quality, culturally relevant literature from
the library for library lessons can have a positive effect on student achievement and
motivation.

CHAPTER THREE
PROCEDURES
Background

As described, the library media center program and teacher-librarian position
have recently evolved to in~lude three basic functions and roles: teacher of infonnation
literacy, reading advocate, and information manager (Eisenberg, 2002). Embracing these
three roles, all of equal importance, can enable the teacher-librarian to meet the
challenges of preparing today's students for tomorrow's world. The first two roles center
on student learning, and serve as two "umbrellas", w1der which the curriculum map and
all library lessons may be categorized. Information literacy involves literacy in print and
electronic resources. Reading advocacy contains two main subheadings: literature
guidance and literature appreciation. The development of this curriculum map and
further explanations of selected lessons was the focus of this project.
Procedures
Research included primary and secondary sources in the areas of current trends in
literacy education, the roles of the teacher-librarian, information literacy instruction,
reading advocacy, and student motivation. The mandated district, state, and national
standards were gathered and carefully reviewed. Consideration was also placed in the
fourth grade curriculwn of the author's school.
The teacher-librarian carries the main responsibility for teaching skills in the
Marysville School District Elementary Library CmTiculum Guide. All skills in the
aforementioned ClnTiculum guide were included in this project. Since the teacher25
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librarian carries a shared responsibility with other instructors in the school for the
Washington State Essential Learnings and the Washington State Grade Level
Expectations, not all of these skills were a part of this project. The Essential Skills for
Information Literacy are not specific to grade four learners. Although the teacherlibrarian does not have the sole responsibility to teach the Essential Skills for Information
Literacy, it is a major part of the library curriculum. In this project, each skill in the
Essential Skills for Infonnation Literacy was addressed.
As a result of the reviewed literature, the mandated standards, and the author's
school curriculum, a yearlong curriculum map for library lessons was created for students
in grade four. This spreadsheet serves as a general guide for instruction and will include
the following categories:
1. Month and week number (at what point in the year this lesson will be
taught)
2. Lesson number
3. Library goals--"umbrella goals"-- (literature guidance, literature
appreciation, and/or information literacy)
4. Focus skill(s) (topic such as reference sources, award-winning books, or
media literacy)
5. Lesson activities
6. Specific library skills from the Marysville School District Elementary
Library Curriculum Guide: Grade Four
7. Specific Washington State Grade Level Expectations in Reading
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8. Specific Washington State Essential Academic Learning Requirements in
Writing and Communication
9. Specific Essential Skills for Information Literacy
Following the cwTiculum map are expanded explanations of several lessons
which may not be self-explanatory.
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Read aloud: The
Library, by Sarah
Stewart
make class books

1a,1b,4f

Reading 1.3.1,
2.1.4, 2.1.5
Writing 1.2, 1.2,
1.3, 2.1, 2.2, 2.3
Communication 1.1,
1.2, 1.3

5.2, 5.3

1a, 1b,2a,2c

Reading 2.3.2,
4.2.1
Communication 1!. 1,
1.2, 1.3

4.1, 5.1, 5.2, 7.2,
8.1,9.1,9.2

September -

1

Literature Guidance Library atmosphere
& purposes/
& Appreciation
reading/writing
connection

2

Literature Guidance Library guidelines & Library Guidelines and
Celebrations on
celebrations/ book
& Appreciation
document camera/
care tips
brainstorm book care

September -

Week Two

Focus Skill{s)

Marysville School
District Elementary
Library Curriculum
Guide: Grade Four

Lesson
Number

Week One

Library Goal(s)

Activities

Month/
Week

tips / checkout
procedures/ introduce
bookshares

Washington Stata
Essential

Information Literacy
Standards for
Learnings/Grade Level
Student Learning
Expectations

tv

00

September~

Week Three

September •
Week Four

3

Literature Guidance
& Appreciation/
Information Literacy

Parts of a book/
reading goal setting

1a, 1b, 2a, 2b, 2c, 3a,
Pocket chart
Reading 2.3.2,
4d, 41, 5e
activity/
4.1.1, 4.1 .2, 4.2.1
share class books/
Communication 1.1,
begin bookshares/
1.2, 1.3, 2.4
discuss Accelerated
Reader goals

4.1, 5.1, 5.2, 7.2,
9.1, 9.2

4

Literature Guidance
& Appreciation

Author/
Book Fair
Promotion

Reading 2.3.2,
Book talks on Book 1a, 1b, 2a, 4a, 4c,
Fair books/ highlight 4d, 4e, 41, 4g, 4h
2.4.2, 2.4.4, 4.2.1
Communication 1.1,
an author and/or
series/ no book
1.2, 1.3
checkout this week

4.1 , 5.1 , 5.2, 7 .2,
8.1, 9.1, 9.2

Chapter Four:
Curriculum Map Spreadsheet

September

Month/
Week

October Week
One

Lesson
Number

5

Library Goal(s)

Literature Guidance
& Appreciation /
Information Literacy

Focus Skill(s)

Genre overview/
October genre:
realistic fiction

Activities

Define genre/ general
characteristics of each
genre/ relate to
bookshares/ realistic
fiction characteristics

web

October Week
Two

6

Literature Guidance Author motivation/
& Appreciation
purpose

Mrs. Felch's vacation

Lesson: highlight
authors & book topics
from a geographic area,
incorporate vacation
memorabilia. Example:

Marysville School
District Elementary
Library Curriculum
Guide: Grade Four
1a, 1b, 1c, 2a, 2b,
2c, 4d, 4e, 41

Washington State
Essential

Learnings/Grade Lecel
Expectations

Information Literacy
Standards for
Student Learning

Reading 2.3.1,
2.3.2, 3.4.2, 4.2.1
Communication 1.1,
1.2, 1.3, 3.1, 3.2,
3.3

4.1, 5.1, 7.2, 9.1,
9.2

1a, 1b, 1c, 2a, 2b,
Reading 2.3.2,
2c, 4c, 4d, 41, 4g,
2.4.2, 4.2.1
4h
Communication 1.1,
1.2, 1.3

1.1 , 4.1, 5.1, 5.2,
7.2, 9.1, 9.2

Yukon: Jack London,
the Klondike Gold Rush
October Week
Three

7

Information Literacy Overview of library Graphic organizer: 1a, 1b, 1c, 2a, 2b, 2c,
Reading 2.3.2.
materials: fiction,
material type, call 4c, 4d, 41, Sa, 5b, 5c,
3.1.1, 4.2.1
5d,5e
numbers, library
classified,
Communication n.1
periodicals,
location/
1.2, 1.3
reference,
(Conference Week:
20 minute library
everybody sections
time)

1.5, 5.1, 7.1, 7.2,
9.2

October Week
Four

8

Information Literacy

Pocket Chart: match
titles and authors to call
numbers. Create spine
labels as if student was

3.3, 4.1, 5.1, 7.2,
9.1, 9.2

Using the library:
fiction section
(review of concepts
from primary
grades)

1a, 1b, 1c, 2a, 2b,
Reading 2.3.2,
2c, 3a, 4c, 4d, 41,
3.4.2, 4.2.1
5b, 5e
Communication 1.1,
1.2, 1.3, 3.1, 3.2,
the author/ show correct
placement on shelves
3.3

Q5
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October

Month/
Week

Lesson
Number

Library Goal(s}

Focus Skill(s}

Activities

November
Week One

9

Information
Literacy/
Literature
Guidance &
Appreciation

November genre:
adventure
using the library:
classified section

Adventure
characteristics web/
Think Quest to introduce

Melvil Dewey and the
Dewey Dec!mal System

Marysville School
District Elementary
library Curriculum
Guide: Grade Four

Washington State
Essential

Information Literacy
Standards for
Learnings/Grade Leve!
Student
Learning
Expectations

Reading 2.3.2,
1a, 1b, 1c, 2a, 2b,
3.4.2, 4.2.1
2c, 4c, 4d, 4e, 41,
Communication 1.1,
5a, 5e
1.2, 1.3

1.1, 1.2, 1.3, 5.1,
7.2, 8.3, 9.1, 9.2

(DDS) Pocket chart:
match books to call
numbers.

November
Week Two

10

Information
Literacy

Using the library:
classified section

DDS Accordian
Book Project--week
one: form groups,
divide tasks, select
books, take digital
photos

1a, 1b, 1c, 2a, 2b,
2c, 4d, 41, 5a, Se

Reading 2.3.2,
3.1.1, 4.2.1
Communication 1.1,
1.2, 1.3, 3.1, 3.2;
3.3

1.1, 1.2, 1.3, 1.4,
1.5, 2.4, 3.1, 3.2,
3.4, 4.1, 4.2, 5.1,
5.3, 7.2, 8.3, 9.1,
9.2, 9.3, 9.4

November
Week
Three

11

Information
Literacy

Using the Library:
classified section

DDS Accordian
Book Project--week
two: create
accordian books,
share with class

1a, 1b, 1c, 2a, 2b,
2c, 4d, 41, 5a, Se

Reading 2.3.2,
3.1 .1, 4.2.1
W riling 2.2, 2.3
Communication 1.1,
1.2, 1.3, 2.1, 2.3:,
3.1, 3.2, 3.3

1 .1 , 1.2, 1.4, 1.5,
2.4, 3.1, 3.2, 3.4,
4.1, 4.2, 5.1, 5.3,
7.2, 9.1, 9.2, 9.3,
9.4

November
Week Four

12

Information
Literacy

Using the Library:
classified section

Review DDS skills:
Play Dewey
Basketball

1a, 1b, 1c, 2a, 2b,
2c, 4d, 41, 5a, Se

Reading 2.3.2,
3.2.1 , 4.2.1
Communication 1.1,
1.2, 1.3, 3.1, 3.2,
3.3

1.5, 3.2, 3.3, 4.1,
5.1, 7.2, 9.1, 9.2,
9.3

w

0
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November

Month/
Week

Lesson
Number

December
Week One

13

Library Goal(s)

Focus Skill(s)

Information Literacy December genre:
fantasy and science
/ Literature
fiction Using the
Guidance &
Library: Online
Appreciation
Public Access
Catalog (OPAC)

Activities

Fantasy/ science fiction
characteristics web /

Using the multimedia
projector, demonstrate
how to use the OPAC to

Marysville School
District Elementary
Library Curriculum
Guide: Grade Four

Washington State
Essential
Learnings/Grade Level
Expectations

Information Literacy
Standards for
Student Learning

Reading 2.3.2,
1a, 1b, 1c, 2a, 2b,
2c, 4d, 4e, 4f, 5a,
3.4.2, 4.2.1
Se, 5f, 6a, 6b
Communication 1.1,
1.2, 1.3

1.4, 5.1, 7.2, 8.3,
9.1, 9.2

locate library materials

December
Week Two

14

Literature Guidance Multicultural topics
in children's picture
/ Appreciation
books

Multiple
intelligences
learning centers
using multicultural
children's literature

1a, 1b, 1c, 2a, 2b,
2c, 4d, 4f, 4h, Se,
51, 6a, 6b

Reading 2.1.4,
2.2.3, 2.3.2, 3.4.3,
4.2.1
Writing 2.1, 2.2; 2.3
Communication 1.1,
1.2, 1.3, 3.1, 3.2,
3.3

4.1, 5.1, 7.2, 9.1,
9.2

December
Week
Three

15

Literature Guidance Multicultural topics
in children's picture
/ Appreciation
books

Multiple
intelligences
learning centers
using multicultural
children's literature

1a, 1b, 1c, 2a, 2b,
2c, 4d, 4f, 4h, Se,
5f, 6a, 6b

Reading 2.1 .4,
2.2.3, 2.3.2, 3.4.3,
4.2.1
Wriling 2.1 , 2.2; 2.3
Communication 1.1,
1.2, 1.3, 3.1, 3.2,
3.3

4.1, 5.1, 7.2, 9.1,
9.2

December
Week Four

N/A

N/A

N/A

N/A

N/A

N/A

Winter Break - No
School

t,.)

>-'
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December

Library Goal(s)

Focus Skill(s)

Month/
Week

Lesson
Number

JanuaryWeek One

16

January Week Two

17

Literature Guidance
/ Appreciation

Award--winning
book nominations

JanuaryWeek
Three

18

Literature Guidance
/ Appreciation

Award--winning
book nominations

January Week Four

19

Literature Guidance
/ Appreciation

Award--winning
book nomin·ations

Activities

Marysville School
District Elementary
Library Curriculum
Guide: Grade Four

Washington State
Essential
Learnings/Grade Level
Expectations

Information Literacy
Standards for
Student Learning

4.1, 5.1, 7.2, 9.1,
1a, 1b, 2a 1 2b, 2c, 4a, Reading 2.3.2, 3.4.2,
Mystery
January genre:
Literature Guidance
4.2.1
4d,
4f,
Sf,
6a,
6b
characteristics
web
/
Book
9.2
Award
mystery
/ Appreciation
Additional GLE's will be
Book
titles
and
focus
Sasquatch
Reading
titles
and
focus
-winning book
selected from tine
Award nominations/ skills will vary each
nominations
following: 1.2, 1.3. 2.1, skills will vary each
year, but will be
introduction:
year, but will be
2.2, 2.3, 2.4, 3.4.3
selected from the Communication 1.1, 1.2,
PowerPoint
selected from the
following: 4b, 4c, 4e,
presentation
1.3
following: 2.2, 2.4
4g,4h
Sasquatch Award
nominations Booktalk four titles,
read selected
portions, graphic
organizer for focus
reading skill/
strategy
Sasquatch Award
nominations Booktalk four titles,
read selected
portions, graphic
organizer for focus
reading skill /
strategy
Sasquatch Award
nominations Booktalk four titles,
read selected
portions, graphic
organizer for focus
reading skill/
strategy

Reading 2.3.2, 3.4.2,
4.1, 5.1, 7.2, 9.1,
4.2.1
4d, 4f, Sf, 6a, 6b
Book
9.2
Book titles and focus Additional GLE's will be
titles and focus
selected from the
skills will vary each
following: 1.2, 1.3, 2.1, skills will vary each
year, but will be
year, but will be
2.2, 2.3, 2.4, 3.4.3
selected from the Communication 1. i, 1.2,
selected from the
following: 4b, 4c, 4e,
1.3
following: 2.2, 2.4
4g,4h

1a, 1b, 2a, 2b, 2c, 4a,

Reading 2.3.2, 3.4.2,
4.1, 5.1, 7.2, 9.1,
4.2.1
4d, 4f, Sf, 6a, 6b
Book
9.2
Book titles and focus Additional GLE's will be
titles and focus
selected from the
skills will vary each
following: 1.2, 1.3. 2.1, skills will vary each
year, but will be
year, but will be
2.2, 2.3, 2.4, 3.4.3
selected from the Communication 1.1, 1.2,
selected from the
following: 4b, 4c, 4e,
1.3
following: 2.2, 2.4
4g,4h

1a, 1b, 2a, 2b, 2c, 4a,

4.1, 5.1, 7.2, 9.1,
1a, 1b, 2a,2b,2c,4a, Reading 2.3.2, 3.4.2,
4.2.1
4d, 4f, Sf, 6a, 6b
Book
9.2
Book titles and focus Additional GLE's will be
titles
and
focus
selected from t1e
skills will vary each
following: 1.2, 1.3, 2.1, skills will vary each
year, but will be
year, but will be
2.2, 2.3, 2.4, 3.4.3
selected from the Communication 1.1, 1.2,
selected from the
following: 4b, 4c, 4e,
1.3
following: 2.2, 2.4
4g, 4h
t,.)
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January

Library Goal(s)

Focus Skill(s)

Activities

Month/
Week

Lesson
Number

February Week One

20

February genre:
Biography/
Literature Guidance
biography/
autobiography
/ Appreciation /
autobiography:
Information Literacy characteristics, location, characteristics web
/ biography lesson:
and organization of
biography/
create art project
autobiography section
using self-selected
biography book

FebruaryWeek Two

21

Information Literacy

Marysville School
District Elementary
Library Curriculum
Guide: Grade Four

Washington State
Essential
Learnings/Grade !-eve!
Expectations

Information Literacy
Standards for
Student Learning

1a, 1b, 1c, 2a, 2b,
Reading 2.3.2,
2c, 4c, 4d, 4e, 41, 3.1.1, 3.4.2, 3.4.3,
5a, 5c, 5e, 5f, Ga,
4.2.1 /
Gb
Communication 1.1,
1.2, 1.3

1.1, 1.2, 1.5,4.1,
5.1, 5.3, 7.1, 7.2,
9.1, 9.2

PowerPoint presentation: 1a, 1b, 2a, 2b, 2c,
Reading 1.2.1 ,
Using print
title page, table of
2.2.2, 2.3.2, 3.1.1 ,
reference sources:
3a, 3b, 4c, 4d, 4f,
contents, headings,
5a, 5c, 5e, 5f, Ga,
4.2.1
nonfiction text
capt!ons 1 diagrams,
Communication 1.1,
features
Gb
glossary, index/
demonstrate using
1.2, 1.3

1.1, 1.2, 1.4, 1.5,
2.4, 3.2, 4.1, 5.1,
7.1, 7.2, 9.1, 9.2

nonfiction library books

Guide words
practice: whole
group practice
sheet, team
practice sheet

February Week
Three

22

Information Literacy

Using print
reference sources:
dictionary/
thesaurus:
purposes and
features

FebruaryWeek Four

23

Information Literacy

Whole group
Using print
reference sources:
practice sheet,
Magazine Guessing
magazines-Game, explore
purposes and
available
features
magazines in our
library

1a, 1b, 1c, 2a, 2b,
2c, 4d, 41, 5a, 5c,
5d, 5e, 51, Ga, Gb

Reading 1.2: 1,
2.2.2, 2.3.2, 3.1.1 ,
4.2.1
Communication 1.1,
1.2, 1.3, 3.1, 3.2,
3.3
W riling 2.2, 2.3

1.1 , 1.2, 1.4, 1.5,
2.4, 3.2, 4.1, 5.1,
7.1, 7.2, 9.1, 9.2,
9.3

1a, 1b, 1c, 2a, 2b,
2c, 3a, 3b, 4d, 41,
5d, 5e, 51, Ga, Gb

Reading 2.2.2,
2.3.2, 3.1.1, 32.2,
4.2.1
Communication 1.1,
1.2, 1.3, 3.1, 3.2,
3.3

1.1, 1.2, 1.3, 1.4,
1.5, 2.4, 3.2, 4.1,
5.1, 7.1, 7.2, 9.1,
9.2

"'
"'
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February

Focus Skill(s)

Activities

Marysville School
District Elementary
Library Curriculum
Guide: Grade Four

Month/
Week

Lesson
Number

Library Goal{s)

March Week One

24

Information Literacy
/ Literature
Guidance &
Appreciation

March genre:
History/ historical
history/ historical
fiction
fiction
characteristics web
using print
Explore USA atlas
reference sources: features: class set
atlas--purposes and
of atlases
features
team puzzle

March Week Two

25

Information Literacy

Explore encyclopedia
Using print
features:
title, heading,
reference sources:
subheading, volume/
encyclopedia-location skills practice:
purposes and
one volume per student;
locate given topics
features

1a, 1b, 1c, 2a, 2b,
Reading 2.2.2,
2c, 3a, 3b, 4d, 41,
2.3.2, 3.1.1, 4.2.1
5d, Se, 51, 6a, 6b Communication 1.1,
1.2, 1.3

1.1, 1.2, 1.4, 1.5,
2.4, 3.2, 4.1, 5.1,
7.1, 7.2, 9.1, 9.2

March Week
Three

26

Information Literacy

Using a class set of 1a, 1b, 1c, 2a, 2b,
Using print
Reading 2.2.2,
reference sources: almanacs, explore 2c, 3a, 3b, 4d, 41,
2.3.2, 3.1.1, 4.2.1
almanac--purposes organization, ask
5d, 5e, 51, 6a, 6b Communication 1.1,
and features
oral questions,
1.2, 1.3
students locate
answers in almanac

1.1, 1.2, 1.4, 1.5,
2.4, 3.2, 4.1 , 5.1,
7.1, 7.2, 9.1, 9.2

March Week Four

27

Literature Guidance Conference Week 20 minute library
/ Appreciation
What
classes/
makes quality
literature?

1a, 1b, 1c, 2a, 2b,
Reading 2.3.2,
2c, 3a, 3b, 4a, 4d,
4.2.1
41, Se, 51, 6a, 6b Communication 1.1,
1.2, 1.3

4.1, 5.1, 7.2, 8.1,
9.1, 9.2

Bookshares /
checkout/
Sasquatch Award
voting: students
vote tor their
favorite nomination

Washington State Information Literacy
Essential
Standards for
Learnings/Grace
Student Learning
Level Expectations
1a, 1b, 1c, 2a, 2b,
Reading 2.2.2,
1.1, 1.2, 1.4, 1.5,
2c, 3a, 3b, 4d, 41, 2.3.2, 3.1.1, 3.4.2,
2.4, 3.2, 4.1, 5.1,
5d, Se, 51, 6a, 6b
4.2.1
7.1, 7.2, 9.1, 9.2,
Communication 1.1.
9.3
1.2, 1.3, 3.1, 3.2,
3.3
Writirog
2.2, 2.3

...

(.;.)
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March

Month/
Week

Lesson
Number

Library Goal(s)

Focus Skill(s)

Activities

Marysville School
District Elementary
Library Curriculum
Guide: Grade Four

April Week One

N/A

N/A

Spring Break - no
school

N/A

N/A

April Week Two

April Week
Three

· 28

29

Classic
Literature Guidance April genre: classic
characteristics web
Award--winning
/ Appreciation
The
Newbery Clues
literature:
Newbery Award
Game

Information Literacy Research process:
The Big 6

1a, 1b, 1c, 2a, 2b,
2c, 4a, 4d, 4e, 41,
4g, 5e, 51, 6a, 6b

Washington State Information Literacy
Essential
Standards for
Student Learning
Learnings/Grade
Level Expectations
N/A
N/A

Reading 2.2.2,
.5, 2.1, 5.1, 7.2, 9.1,
9.2, 9.3
2.2.4, 2.3.2, 3.2.1,
3.4.2, 4.2.1
Communication 1.1,
1.2, 1.3, 2.1, 2s3,
2.4, 3.1, 3.2, 3.3

Read aloud

1 a, 1b, 2a, 2b, 2c,
Reading 2.1.5,
4d, 41, Se, Sf, 6a, 6b 2.1.7, 2.3.2, 2.4.1,
3.4.2, 4.2.1
graphic organizer of the
Communication 1.1,
Big 6 steps, show how
1.2, 1.3
the miller's daughter
Rumpfestiltskin, by P.
Zelinsky. Using a

1.3, 3.2, 3.3, 4.1,
5.1, 7.2, 9.1, 9.2

used the Big 6 steps to
solve her problem.

April Week Four
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Information Literacy

Media Literacy

Discuss fact vs.
opinion, define
media literacy,
evaluate magazine
advertisements
using the Media
Literacy Ladder
worksheet

1a, 1b, 1c, 2a, 2b,
2c, 4d, 41, Se, Sf,
6a,6b

Reading 2.3.2,
2.4.2, 2.4.3, 4.2.1
Writing 2.2, 2.3
Communication 1.1,
1.2, 1.3, 3.1, 32,
3.3

1.1, 1.2, 1.4, 2.1,
2.2, 2.3, 2.4, 4.1,
5.1, 7.2, 9.1, 9.2

w
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Literature
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Information
Literacy

Information
Literacy

Focus Skill(s)
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May genre: poetry I Poetry characteristics
web I Define plagiarism.
research
Bibliography:
processes: the
information to include,
bibliography
where to find information
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Washington state
Essential

[I Information Literacy
I

Learnings/Grade Level

Expectations

Standards for
.

Student Learning

1a, 1b, 1c, 2a, 2b,
Reading 2.3.2,
2c, 3a, 3b, 4d, 41,
3.4.2, 4.2. 1,
5e, 51, 6a, 6b
Communication 1.1.
1.2, 1.3

1.1, 1.2, 1.4, 1.5,
5.1, 7.2, 8.2, 9.1,
9.2

1a, 1b, 1c, 2a, 2b,
2c, 4d, 41, 5e, 51,
5g,6a,6b

Reading 2.1 .3,
2.2.2, 2.2.4, 2.3.2,
3.1.1, 3.2.1, 4.2.1
Writing 2.2, 2.3
Communication 1.1,
1.2, 1.3, 3.1, 3.2,
3.3

1.1, 1.2, 1.3, 1.4,
1.5, 2.4, 3.4, 4.1,
5.1, 6. 1, 6.2, 7 .1 ,
7.2, 8.3, 9. 1, 9.2

Reading 1.4.3,
2.1.3, 2.1.4, 2, 1.5,
Award (WCCPBA) /
2.1.7, 2.2.4, 2.3.1,
Battle of the Books·2.3.2, 2.4.5, 3.4.3,
week one: Divide into
teams, explain rules,
4.2,1
teams begin reading
Communication 1.1 .
nominations
1.2, 1.3, 3.1, 3.2,
3.3
WCCPBA / Battle of 1a, 1b, 1c, 2a, 2b,
Reading 1.4.3,
the Books--week
2c, 4a, 4c, 4d, 4e,
2.1.3, 2.1.4, 2.1.5,
two: teams finish
41, Se, 51, 6a, 6b
2.1.7, 2.2.4, 2.3.1,
reading
2.3.2, 2.4.5, 3.4.3,
nominations
4.2, 1
Communication 1.1,
1.2, 1.3, 3.1, 3.2,
3.3

4.1, 5.1, 5.2, 7.2,
9.1, 9.2

(examples on document
camera), partner
practice

Research
processes: using
the internet

Explain key word
searches/ Internet

Scavenger Hunt (!n the

computer lab) Students
select question cards
from one of four content
areas and use the
internet to find the
answers.

MayWeek
Three
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Literature
Guidance/
Appreciation

Award--winning
picture books

MayWeek Four

34

Literature
Guidance/
Appreciation

Award--winning
picture books

Washington Children's
Choice Picture Book

1a, 1b, 1c, 2a, 2b,
2c, 4a, 4c, 4d, 4e,
4f, Se, 5f, 6a, 6b

4.1, 5.1, 5.2, 7.2,
9.1, 9.2
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Washington Sta:e
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Reading 1.4.3,
2.1.3, 2.1.4, 2.1.5,
2.1.7, 2.2.4, 2.3.1,
2.3.2, 2.4.5, 3.4.3,
4.2,1
Communication 1.1,
1.2, 1.3, 3.1, 3.2,
3.3
Game:
Library
Lingo
~
Reading
2.3.2,
1a,
1b,
1c,
2a,
2b,
Review library
Information Literacy
Played
like
Bingo/
2c, 3a, 41, Sd, Sg
4.2.1
topics introduced
Create individual posters
Communication 1.1,
throughout the year using bookshares from
1.2, 1.3
the year/ discuss
Literature Guidance
/ Appreciation

Award--winning
picture books

WCCPBA / Battle of 1a, 1b, 1c, 2a, 2b,
the Books: week
2c, 4a 1 4c 1 4d, 4e,
three "The Battle"
41, Se, Sf, Ga, 6b

Information Literacy
Standards for
Student Learning
4.1, 5.1, 5.2, 7.2,
9.1, 9.2

1.4, 3.2, 5.3, 7.2,
9.1, 9.2

summer reading
programs at the public

library
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Week
Three

N/A

Summer Vacation •
no school

N/A

N/A

N/A
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N/A
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Week Four

N/A

Summer Vacation no school

N/A

N/A

N/A

N/A

N/A

w
_,

Curriculum Map Spreadsheet

June

38

EXPLANATIONS OF SELECTED LIBRARY LESSONS
Lesson One:
The emphasis for the first lesson oft.he school year is to establish a positive and

productive focus on the joy of literacy and learning in the library. The teacher-librarian
will read aloud the book, The Library, by Sarah Stewart. The main character in this book
loved books and reading. After reading the book, students will create a "Class Book",
writing from a prompt about the book. Each student writes and illustrates one page for
the Class Book. The pages are then compiled together with a cover, and bound using a
comb-binding machine. The book is read aloud to the class in Lesson Three, after which
the book becomes a part of the school library, nnderscoring that we are all authors and
are all important in the library. A copy of the class book page follows.
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Name
-----------Te ache r

-----------

TheLibrarv
By Sarah Stewart

Elizabeth Brown loved books. She read and read and read. She even read while
exercising, and standing on her head!
You can tell how much I love books because I ..... .
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Lesson Two:
One of the activities in this lesson is to establish Library Guidelines, as well as
Library Celebrations when classes follow the guidelines. Students earn one star for
following each of the eight Library Guidelines each week. Classes earn Library
Celebrations every 35 stars, and after 50 stars for the last celebration. Library
Celebrations are designed to enhance literacy skills in a fun way.
Bookshares are also introduced in this lesson. Each week, two students from each
class may share a book they read that past week that they really enjoyed. When students
are "booksharing", they may sit in the special rocking chair in the reading corner of the
library. Using shapes from the school die-cut machine, the teacher-librarian writes the
title, author, and student name while the student is booksharing. The bookshare bulletin
board is divided into genres. The class decides which genre the bookshare falls under,
and the bookshare shape is stapled to the corresponding section of the board. When
students are looking for good book ideas, one of the places they may get their ideas from
is the bookshare bulletin board.
Copies of the Library Guidelines, the Library Stars tracking sheet, and the Library
Guideline Celebration list follow.
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LIBRARY GUIDELINES
A. Respect for Property:
1. Return books on time.
2. Keep books in proper place;
Take care of all library property.

B. Respect for Others:
1. Use "Library Voices".
2. Be kind and cooperate.

C. Respect for Safety:
1. Walk in the library.
2. Sit in chairs properly, push chairs in.

D. Respect for Learning:
1. Find a good book and read silently.
2. Listen and follow directions during
lesson and bookshares.
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LIBRARY STARS!
Teacher Name- - - - - - - - - - - - - - - - - 19 20
35 STARS!
19 20

19 20
105 STARS!
9 10 11 12 13 14 15 16 17 18 19 20
27 28 29 30 31 32 33 34 35
140 STARS!
9 10 11 12 13 14 15 16 17 18 19 20
27 28 29 30 31 32 33 34 35
175 STARS!
1
2
3
17 18 19
33 34 35
49 50
225STARS!

4
20
36

5
21
37

6
22
38

7
23
39

8
24
40

9
25
41

10
26
42

11

12

13

27
43

28
44

29
45

14
30
46

15
31
47

16
32
48
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Your class earns one star for every Library Guideline you successfully follow
during your library time.

CLASS RECOGNITION FOR SUPER LIBRARY TIMES:

#1: First set of 35 Stars
Special Bookmark/Classroom Book
#2: Second set of 35 Stars (70 total)
Story Video
#3: Third set of 35 Stars (105 total)
Bookshare Art Project
#4: Fourth set of 35 Stars (140 total)
Snack and Story

#5: Fifth set of 35 Stars (175 total)
Treasure Chest
#6: Fifty Stars (225 total)
Popsicles/Movie Party!
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Lesson Five:
In their homeroom classrooms, the fourth graders of the author's school focus on
a genre every month. Each student must read a book from the monthly-designated genre,
and complete a book project on his/her chosen hook. To support and correlate this
ongoing classroom project with library lessons, the fourth grade library lessons will
coincide with the students designated genre each month. The first week in October
begins the genre studies.
In this lesson the teacher-librarian will define genre and list some of the major
categories of genres. Since the bookshares (see Lesson Two) are grouped by genres, the
teacher-librarian will relate the genre studies from their classrooms with the library
bookshares. The first library lesson for each of months October through May will begin
with an overview of the genre for that month. The teacher-librarian and the class will
complete a genre characteristics web, which is a graphic organizer that details major
characteristics of that genre (McCarthy, 1996). Each genre characteristics web will
become a part of a genre bulletin board in the library. The teacher-librarian will explain
where to find books of that genre, and how they are organized on the shelves.
The genres for each month are as follows:
October: Realistic Fiction
November: Adventure
December: Fantasy and Science Fiction
January: Mystery
February: Biography/ Autobiography
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March: History/ Historical Fiction
April: Classic
May: Poetry
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Lesson Seven:
Lesson seven falls during Conference Week, where the library periods are
sh01iened to twenty minutes. The time includes bookshares, check out, and an
explanation of the five major categories of library materials. A graphic organize.r on the
document camera, titled Our Library Materials, will aid the explanation. The five types
of materials are written in the squares. These five types are fiction, classified,
periodicals, reference, and the everybody section. An overview of how the sections are
organized follow, and the call numbers for locating materials in each section is added to
the circles on the graphic organizer. Students will have already focused on the
organization of the everybody section in primary grades. Lessons interspersed
throughout the year expand on location, access, and usage of the remaining four sections.

(

-

Our
Library
Materials

±:;

C
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Lesson Nine:
This is the first of four lessons focusing on the classified section of the library.
Using the multi-media projector and computer, as a whole group activity, introduce the
Dewey Dec;imal Classification System throui;:h an Internet Think Quest (Suby, n.d.).
Explore the following sections of this interactive website with the class: Meet Melvil,
Pre-Dew Review, and Dewey and the Alien.
For the pocket chart activity, preselect six books from the classified section of the
library and make a corresponding mock spine label for each book on an index card. I-lave
students volunteer to match the books to the spine labels in the pocket chart.
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Lessons 10 and 11:
Groups of four will work cooperatively to produce four copies of an accordion
book that will have one page devoted to each of the ten main sections of the Dewey
Decimal System. Students will divide the t.isks so that each person in the group is
responsible for one or two pages and shares their creations with the rest of the group.
Students will have their own copy of an accordion book to take home.
Procedure:
1. Divide the class into groups of three or four.

2. Groups decide amongst themselves who is doing which section(s) of the
Dewey Decimal System.
3. Students will take digital photograph examples of books in each of the ten
main Dewey sections. Photographs will be saved onto the computer for later
access.
4. Each student will print four copies for his/her digital photos so that they have
one and each member of his/her group will also have one.
5. Each student creates an accordion book using construction paper and glues
each of the digital photos (one for each of the ten Dewey sections) in the
book.
6. Each page must contain the following:
A. Name of Dewey section
B. Title of book
C. Digital photo of book
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7. Each student creates his/her own cover.
8. Display the finished products in the library before students take home or keep
in their binders for reference.
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Lesson 12:
Play "Dewey Basketball" (Educator's Reference Desk, 2002) to review the
Dewey Decimal System in a fun way.

Before the game:
Preselect books from the classified section of the library. Post a chart large
enough for the class to read. The chart should list each category name, as well as the
Dewey numbers. (Example: Literature 800 - 899) Set up a child's portable basketball
hoop and obtain a soft foamy basketball.
To play the game:
Divide the class into teams. Students take turns being the "shooter", but if they
need help they can ask their team for suggestions to keep all students on the team
involved. The teacher-librarian holds up one of the preselected books. If the shooter can
correctly answer with the category name and the Dewey number, he/she may take a shot
with the basketball. If they miss the answer, the other team gets a turn with that same
book. Shots are only made for correct answers. Each shot equals one point.
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Lessons 14 and 15:
The structures of the lessons are a set of learning centers. Learning centers are
one of the three ways of individualizing instruction. They encourage students to move
through a learning experience at their own pace and at their own level of ability to meet
individualized goals (Tiedt and Tiedt, 2002). There is less direct instruction and lecture
and more hands-on, experiential learning.
Each learning center will address a different intelligence. Each center will also
focus on a different children's book. The books have been selected to incorporate several
different groups in multicultural education. Each center will be set up at a different table
in the library. Teachers may have the children visit each center in a pre-selected order, or
allow the students free choice on which centers they would like to visit first. All centers
may be required, or the teacher-librarian may only require that a certain number be
completed, such as five of the nine centers. If this is chosen, students will usually first
select the intelligence that they are most successful with, and then move to others with
which they need more practice (B. Campbell, personal conversation, 1996). In the
model presented in this project, students will select the centers they would like to visit
within the two-week time period.
As far as reading the books, this may be set up in several ways as well. The
teacher could read aloud all books to the class prior to the centers being introduced, the
students could partner read the books in their centers just prior to completing that center
activity, or the students could silent/partner read all books prior to the start of any centers.
In the model selected in this project, students will have had the books available to read
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during their silent reading portion of the library lesson in the previous weeks before the
MI Centers begin in Lesson 14.
The following pages contain brief descriptions of each learning center.
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Existential Center
"Deep-thinking Smart" (Lazear, 2004)

Children's Book Focus:
Lionni, Leo. (1959). Little Blue and Little Yellow. New York: Astor Books.

Book Summary:
"A little blue spot and a little yellow spot are best friends, and when they hug
each other they become green" (Follett Library Resources, 2004, p. 1).

Center Activity Description:
Ask students: What are the most important things in life to you? Create a new
page for this book, with yourself as little blue. Make sure that what happens on your
page is a reflection of what you value most in life. Make your page teach others a lesson
about life.
The circles tl1at the students create will be made of different colors of cellophane.
Students will show their page and say or write the words they make up for their page to
t11e class on the overhead projector or document camera.
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Bodily-Kinesthetic Center
"Body Smart or Movement Smart" (Lazear, 2004)

Children's Book Focus:
Say, Allen. (1993). Grandfather's Journey. New York: Houghton Mifflin.

Book Summary:
"A Japanese-American man recounts his grandfather's journey to America, which
he later also undertakes, and the feelings of being torn by a love for two different
countries" (Follett Library Resources, 2004, p. 1).
(Caldecott Medal, 1994)

Center Activity Description:
Grandfather traveled to the United States and later back to Japan on a steamship.
Students will follow directions to create a boat out of paper using the Origami paperfolding technique.

(
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Interpersonal Center
"People Smart" or "Group Smart" (Lazear, 2004)

Children's Boak Focus:
Woodson, Jacqueline. (2001). The Other Side. New York: G.P. Putnam's Sons.

Book Summary:
"Two girls, one white and one African-American, gradually get to know each
other as they sit on the fence that divides their town" (Follett Library Resources, 2004,

p. 1).
(Nominated for the Washington Children's Choice Picture Book Award, 2003)

Center Activity Description:
This story ends with all of the children in the neighborhood sitting on the fence
and forging friendships together. Sometimes they even dared to go on the other side and
play together. On the last page one girl states that someday someone is going to come
along and knock the old fence down. Another says, "Yeah. Someday." In this activity,
students will discuss in a small group what could happen next if the story were to
continue. They will then act-out the next few pages for their class, each playing a role of
one of the book characters.
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Intrapersonal Center
"Self Smart" or "Introspection Smart" (Lazear, 2004)

Children's Book Focus,
Blll1ting, Eve. (1991). Fly Away Home. New York: Clarion Books.

Book Summary:
"A homeless boy who lives in an airport with his father, moving from terminal to
terminal and trying not to be noticed, is given hope when he sees a trapped bird find its
freedom" (Follett Librmy Resources, 2004, p. 1).

Center Activity Description:
Students will read a handout on definitions of situational and generational
poverty, and statistics about poverty in our nation (Payne, 1998, p. 16). They will then
place themselves as a victim of situational poverty. If they had only one suitcase to pack
whatever they needed and mattered most to them,what would they take? Students will
draw and/or write about the items they choose on the inside of a paper suitcase pattern.
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Verbal-Linguistic Center
"Word Smart or Book Smart" (Lazear, 2004)

Children's Book Focus:
Ada, Alma Flor. (2002). I Love Saturdays y Domingos. New York: Atheneum
Books for Young Readers.

Book Summary: (Follett Library Resources, 2004)
"A young girl enjoys the similarities and differences between her Englishspeaking and Spanish-speaking grandparents" (Follett Library Resources, 2004, p. 1).
On Saturdays, the little girl in the story visits her grandparents from a EuropeanAmerican background, and on Sundays, she visits her Mexican-American grandparents.
(Nominated for Washington Children's Choice Picture Book Award, 2004)

Center Activity Description:
Many English and Spanish words appear throughout the book. Students will
create a mini-dictionary of English and Spanish words. Each page will include a drawing
of the word or idea, the English word, and the Spanish word. Use an accordian-book
format.
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Logical-Mathematical Center
"Number Smart or Logic Sma1i" (Lazear, 2004)

Children's Book Focus:
Thompson, Lauren. (2001 ). One Riddle, One Answer. New York: Scholastic
Press.

Book Summary: (Follett Library Resources, 2004)
"A sultan's daughter who loves numbers and riddles devises a plan to find the
man who is best suited to be her husband" (Follett Library Resources, 2004, p. 1).
Aziza's riddle was as follows:
Placed above, it makes greater things small.
Placed beside, it makes small things greater.
In matters that count, it always comes first.
Where others increase, it keeps all things the same.
What is it? ( One Riddle, One Answer, p. I 0)
(Nominated for Washington Children's Choice Picture Book Award, 2004)

Center Activity Description:
The answer to Aziza's riddle was multiplication. Students will be asked to create
a riddle for addition, subtraction, division, fractions, or another mathematical concept.
Students will then trade riddles and answer each other's riddle.
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Musical-Rhythmic Intelligence
"Music Smart" or "Sound Smart" (Lazear, 2004)

Children's Book Focus:
Lewis, Paul Owen. (1999). Storm Boy. Berkeley, California: Tricycle Press.

Book Smmnary:
"Thrown from his canoe during an ocean storm, a young Native American boy is
washed ashore under a strange sky near a village inhabited by very large people who
make him very welcome" (Follett Library Resources, 2004, p. 1).
(Pacific Northwest Booksellers Association (PNBA)- Best Book of the Year)

Center Activity Description:
During one part of Storm Boy, the chief of the village invited all his people to sing
a welcome song to the boy. Play a CD for students of authentic Native American music
to enable the students to get a "feel" for the music. Using a variety of rhythm
instruments, students will compose a short piece that is their interpretation of what could
have been used in the book during the part of the story described above.
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N ahrralist Center
"Nature Smart" or Environment Smart" (Lazear, 2004)

Children's Book Focus;
Polacco, Patricia. (2001). lvfr. Lincoln's Way. New York: Philomel.

Book Summary: (Follett Library Resources, 2004)
"When Mr. Lincoln, 'the coolest principal in the whole world,' discovers that
Eugene, the school bully, knows a lot about birds, he uses this interest to help Eugene
overcome his intolerance" (Follett Library Resources, 2004, p. I).
(Nominated for the Washington Children's Choice Picture Book Award, 2003)

Center Activity Description:
Eugene discovered that just like different types of birds are all beautiful, all kinds
of people are beautiful as well. It's our differences that make us all special. Take the
students outdoors to see the variety of birds they can find. Identify the types of birds
using wildlife guides, nonfiction bird books, or websites.
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Visual-Spatial Center
"Art Smart or Picture Smart" (Lazear, 2004)

Children's Book Focus:
Best, Cari. (2002). Goose's Story. New York: Melanie Kroupa Books.

Book Summary:
"A young girl finds a Canadian goose with a badly injured foot and looks for her
each day to see how she is doing" (Follett Library Resources, 2004, p. 1).
(Nominated for Washington Children's Choice Picture Book Award, 2004)

Center Activity Description:
Students will draw a picture of their partner, mainly of their face. The students
must look at their partner the entire time, never at their paper, and the students must never
lift their pencil from the page. Afterwards, discuss thoughts and reactions to the
assignment and how it may relate to students with exceptionalities. Further, discuss how
these exceptionalities might effect performance in school or in a job, and the team effort
and acceptance necessary in work and play environments.

63
Lesson 16:
The Sasquatch Reading Award, which began in 1999, is an annual award
honoring the author of the most popular chapter book, according to the children of
Washington state who vote for the award.

Every year about twelve books are selected

as nominations for the award. Students who have read the books or have had the books
read to them are eligible to vote for the award; adults may not vote for this award.
(Washington State Library Media Association, 2005).
In Lesson 16, students will be introduced to the Sasquatch Reading Award
nominations through a teacher-librarian created PowerPoint presentation. A display with
four to six copies of each nomination and a poster of all the nominations will be
highlighted in the library. Students will be invited to check out and read the nominations.
Voting for the Sasquatch Reading A ward will take place at the end of March, during
Lesson 27. Voting results will be announced for the class and the school the following
week, and the statewide winner will be announced as soon as that information is
available, which is usually sometime in April.
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Lessons 17 - 19:
Each week about four book titles from the Sasquatch Reading Award nominations
will be highlighted during each of lessons 17, 18, and 19. The teacher-librarian will
booktalk each of the four books to promote motivation to read the books. In addition, a
selection from one or more of the books will be identified to examine a particular reading
focus skill. Focus skills are selected based on the current year Sasquatch Reading Award
nomination list. Since the author's school has adopted the Harcourt Trophies reading and
language arts program (Beck, Farr, & Strickland, 2003), a focus skill from grade four of
this program will be utilized during each these lessons. A description of selected focus
skills follows. This description uses the same vocabulary as the Harcourt Trophies
program uses, so that students will be introduced to these skills similarly in their
homeroom and in the library.

Harcourt Trophies: Grade Four
Focus Skills:

1. Author's Purpose:
The reason an author has for writing is called the author's purpose. Most authors
write to entertain, to inform, or to persuade. Practice: Think about a funny story, ad, or
an encyclopedia article students have read. Discuss with students the reason why each
piece was written.
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2. Cause and Effect:
Recognizing cause and effect relationships can help us understand how and why
events in a story happen. A cause is why something happens. An effect is what happens
as the result of an action or event. Example: Dressing appropriately for the weather.
The desire to stay warm is the cause. Wearing warm clothing is the effect.
3. Compare and Contrast:
Looking for the similarities and the differences in things is called comparing and
contrasting. Authors often describe how characters, settings, or events in a story are alike
and how they are different. Paying attention to how things are alike and different as we
read will help us understand the characters and the events in the story better. To practice
compare and contrast: How are apples and lemons alike and different?
4. Draw Conclusions:
When we use information and what we already know to figure something out, we
are drawing a conclusion. Authors often do not give all the info1mation in a story
directly. When this happens, readers must draw conclusions about what they read.
Example: Imagine looking out the window and seeing someone wearing a coat, gloves,
and a scarf. We can conclude that the weather in that scene is cold.
5. Fact and Opinion:
A fact is a statement that can be proved. An opinion tells how someone feels and
cannot be proved.
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6. Figurative Language:
Writers of fiction sometimes use special descriptive phrases to help readers
picture what they are describing. These phrases often include figurative language.
Figurative language is a group of words whose individual meanings are different from
their meaning as a group. Examples:
Idiom: It is raining cats and dogs.
Simile: His smile was like the sun after a storm.
Metaphor: The rainbow was a brightly colored ribbon in the sky.
Personification: The banner shouted at passersby.
Hyperbole: I've told you a million times not to do that.
7. Locate Information:
We can use the parts of a book, such as table of contents, index, glossary, and title
page, to locate different kinds of information in a book.
8. Making Inferences:
An author may not explain everything that is happening in a story. Readers can
use what they already know, along with information from the story, to figure out things
the author doesn't explain.
9. Main Idea and Details:
The main idea is the most important idea in a paragraph, passage, or selection.
Details tell more about the main idea. Authors often organize selections by main idea
and details to make information clear for the reader. The main idea is not always directly
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stated. Readers need to use details about the characters, setting, or events of the story to
figure out the main idea.
10. Multiple Meaning Words:
Some words have more than one meaning. Figuring out which meaning of a word
is being used can help readers understand what they read.
11. Nan-ative Elements:
Knowing how the parts, or elements, of a story work together helps readers
understand the story and the main characters better. Though all stories are different,
every story has three parts: setting, characters, and plot.
12. Nonfiction Text Structure:
One of the main purposes for reading nonfiction text is to get information.
Authors use text structure to organize information in a nonfiction text. Identifying the
text structure will help us understand how ideas are related. Some ways authors organize
nonfiction text are by main ideas and details, cause and effect, sequence, and compare
and contrast.
13. Reference Sources:
We can find out more about a topic we are interested in by looking up that topic
in a reference source. Reference sources may be divided into two groups: online and
print. Some examples of online reference sources are online encyclopedias, maps on the
Internet, online dictionaries, nonfiction articles and books on the Internet. Some
examples of print reference sources are encyclopedias, atlases, dictionaries, nonfiction
books, magazines, and newspaper articles.
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14. Sequence:
Sequence is the order in which things happen. Authors sometimes organize
selections in the order events happen to make the information easier to understand.
Looking for clues to the sequence of events will help us better understand and remember
what we read. Practice: Discuss the order in which students prepare to go to school
each morning.
15. Summarize:
Restating the important parts of an event or a story is called summarizing. When
we summarize we should briefly retell the important events in the order in which they
occurred. Good readers take a moment after reading each selection to summarize it.
16. Word Relationships:
Words can be related in many ways. Paying attention to the way in which words
are related can help us understand what we read. Example: Dylan raced down the steps
and ran into the yard, and Judy bolted after him. The three underlined words are all
synonyms.
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Lesson 22:
The classroom cmTiculum in primary grades includes dictionary skills. This
lesson emphasizes the refinement of dictionary skills by focusing on using guide words.
Purposes and features of the dictionary and thesaurus will be discussed. The class will
practice the use of guide words using the Reference Guide Words sheet on the document
camera (Instructional Fair, 1993, p. 3). The class will be divided into teams to complete
the Guide Word Giggles practice sheet (Egan, 2002, p. 28).

•
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Name ____________

Reference Guide Words

•

•
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Lesson 23:
The purposes and features of magazines will be emphasized in this lesson. As a
whole group using the document camera, students will complete the magazine practice
sheet titled, "Using Magazines" (Turrell, 1994, p. 69). Basic magazine features are also
outlined.
The teacher-librarian will explain that our library subscribes to several different
publications. To begin the Magazine Guessing Gan1e (J. Yates, personal communication,
April 4, 2003), the teacher-librarian will display a copy of one the magazines, hiding the
cover with a sheet of construction paper with a large question mark written on the paper.
Students may ask questions about the magazine, including only questions that may be

•

answered by a yes or a no. For every question that is asked, the teacher-librarian tears off
a portion of the construction paper, thereby showing more and more of the cover of the
actual magazine. The game continues until the students can identify the title of the
magazine.
To conclude the lesson, a selection of magazines is placed at each table. Students
are invited to explore the magazines available in the library, and are reminded that
magazines may be checked out.

•

\

•
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USING MAGAZINES

•

•

T.S. Denison & Co., Inc.
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Lesson 24:
The purposes and features of the atlas will be discussed and explored in this
lesson. Students will be allowed time for free exploration of the atlas before the lesson
begins. This time could be at the beginning of this lesson, or the week before during the
check out time. Discuss the features and organization of the atlas. Allow practice to
locate information as a whole group. Divide the class into teams. Each team will work
together to complete the State Facts Double Puzzle (World Almanac Education, 2001,
p. 7) .

•

•
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Lesson 28:
The John Newbery Medal is awarded annually by the Association for Library
Service to Children (ALSC), a division of the American Library Association (ALA), to
the "author of the most distinguished contribution to American literature for children"
(ALSC, 2005, p. 1). After briefly explaining the histmy of the Newbery Medal, the class
will play a game to familiarize themselves with the award-winning books.
Description of the Newbery Clues Game (Lee, Langford, 2000, p. 17 - 20):
1. Divide the class into teams.
2. Distribute a list of all Newbery wim1ers to each team, from the first year of the
award :o the present year. The lists may be glued onto poster board so each team
member may view the list at the same time.
3. Distribute one copy of the Newbery Clues answer sheet to each team.
4. Each team works together to match as many books to clues as possible in the time
period allowed. Go over all answers with the whole class when the time is over.
An example of the Newbery Clues Game answer sheet and the list ofNewbery
Award winners follow. Conclude the lesson by inviting students to check out books from
a display of the Newbery award-winning books, both past and present.
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Newbery Clues Game
Write the title and year of the Newbery Medal book(s) that best fits the clue.
The donor - - - - - - - - - - - - - - - - - - - - - - - - - - - - - Tit l<il has the name of a s@a animal

---------------------

Title has the name of a mountain range in South America

------------

A number besides two - - - - - - - - - - - - - - - - - - - - - - - A pioneer explorer _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Title has the name of a vegetable

--------------------

Crazy person _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Title has the name of a fruit - - - - - - - - - - - - - - - - - - - - - An American president
Amonth

------------------------

------------------------------

A season - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

Day of the week _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
A spice _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
A medical title - - - - - - - - - - - - - - - - - - - - - - - - - - - Am aIe cow

-----------------------------

Bodies of water - - - - - - - - - - - - - - - - - - - - - - - - - - -

Title has words related to the weather

-------------------
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Newbery Medal Winners:
2005: Kira - Kira by Cynthia Kadohata
2004: The Tale of Despereaux: Being the Story of a Mouse, a Princess, Some

Soup, and a Spool of Thread by Kate DiCamillo
2003: Crispin: The Cross ofleadby Avi
2002: A Single Shard by Linda Sue Park
2001: A Year Down Yonder by Richard Peck
2000: Bud, Not Buddy by Christopher Paul Curtis
1999: Holes by Louis Sachar
1998: Out of the Dustby Karen Hesse
1997: The View from Saturday by E.L. Konigsburg
1996: The Midwife's Apprentice by Karen Cushman
1995: Walk Two Moons by Sharon Creech
1994: The Giverby Lois Lowry
1993: Missing Mayby Cynthia Rylant
1992: Shiloh by Phyllis Reynolds Naylor
1991: Maniac Magee by Jerry Spinelli
1990: Number the Stars by Lois Lowry
1989: Joyful Noise: Poems for Two Voices by Paul Fleischman
1988: Lincoln:A Photobiographyby Russell Freedman
1987: The Whipping Boy by Sid Fleischman
1986: Sarah, Plain and Tai/by Patricia Maclachlan
1985: The Hero and the Crown by Robin McKinley
1984: Dear Mr. Henshaw by Beverly Cleary
1983: Dicey's Song by Cynthia Voigt
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1982: A Visit to William Blakes Inn: Poems for Innocent and Experienced
Travelers by Nancy Willard

1981: Jacob Have I Loved by Katherine Paterson
1980: A Gathering of Days: A New England Girls Journal, 1830-1832by Joan W.
Blos
1979: The Westing Game by Ellen Raskin
1978: Bridge to Terabithia by Katherine Paterson
1977: Roi/of Thunder, HearMyCryby Mildred D. Taylor
1976: The GreyKingby Susan Cooper
1975: M. C. Higgins, the Great by Virginia Hamilton
1974: The Slave Dancerby Paula Fox
1973: Julie of the Wolves by Jean Craighead George
1972: Mrs. Frisby and the Rats of NIMHby Robert C. O'Brien
1971: Summer of the Swans by Betsy Byars
1970: Sounderby William H. Armstrong
1969: The High King by Lloyd Alexander
1968: From the Mixed-Up Files of Mrs. Basil E Frankweilerby E.L. Konigsburg
1967: Up a Road Slowly by Irene Hunt
1966: /, Juan de Pareja by Elizabeth Borton de Trevino
1965: Shadow of a Bui/by Maia Wojciechowska

1964: Its Like This, Cat by Emily Neville
1963: A Wrinkle in Time by Madeleine L'Engle
1962: The Bronze Bow by Elizabeth George Speare
1961: Island of the Blue Dolphins by Scott O'Dell
1960: Onion John by Joseph Krumgold
1959: The Witch of Blackbird Pond by Elizabeth George Speare
1958: Rifles for Watie by Harold Keith
1957: Miracles on Maple Hit/by Virginia Sorenson
1956: Carry On, Mr. Bowditch by Jean Lee Latham
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1955: The Wheel on the Schoo/by Meindert DeJong
1954: ... And Now Miguel by Joseph Krumgold
1953: SecretoftheAndesby Ann Nolan Clark
1952: Ginger Pye by Eleanor Estes
1951: Amas Fortune, Free Man by Elizabeth Yates
1950: The Door in the Wal/by Marguerite de Angeli
1949: King of the Windby Marguerite Henry
1948: The Twenty-One Balloons by William Pene du Bois
1947: Miss Hickory by Carolyn Sherwin Bailey
1946: Strawberry Girl by Lois Lenski
1945: Rabbit Hillby Robert Lawson
1944: Johnny Tremain by Esther Forbes
1943: Adam of the Road by Elizabeth Janet Gray
1942: The Matchlock Gun by Walter Edmonds
1941: Call It Courage by Armstrong Sperry
1940: Daniel Boone by James Daugherty
1939: Thimble Summer by Elizabeth Enright
1938: The White Stag by Kate Seredy
1937: Roller Skates by Ruth Sawyer
1936: Caddie Woodlawn by Carol Ryrie Brink
1935: Dobryby Monica Shannon
1934: Invincible Louisa: The Story of the Author of Little Women by Cornelia
Meigs
1933: Young Fu of the Upper Yangtze by Elizabeth Lewis
1932: Waterless Mountain by Laura Adams Armer
1931: The Cat Who Went to Heaven by Elizabeth Coatsworth
1930: Hitty, Her First Hundred Years by Rachel Field
1929: The TrumpeterofKrakowby Eric P. Kelly
1928: Gay Neck, the Story of a Pigeon by Ohan Gopal Mukerji

(
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1927: Smoky, the Cowhorse by Will James
1926: Shen of the Sea by Arthur Bowie Chrisman
1925: Tales from Silver Lands by Charles Finger
1924: The Dark Frigate by Charles Hawes
1923: The Voyages of Doctor Dolittfe hy Hugh Lofting
1922: The StoryofMankindby Hendrik Willem van Loon
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Lesson 29:
The author's school district is currently exploring the possibility of including the
Big 6 Research Process (Eisenberg, Berkowitz, 1999) in its district curriculum. For this
reason, the research model selected for the purpose of this project is the Big 6 Research
Process.
In grades two and three, students will have had library lessons on the Super 3,
which is the primary version of the Big 6. The steps in the Super 3 are Plan, Do, and
Review. The expanded steps in the Big 6 are:
1. Task Definition

2. Information Seeking Strategies
3. Location and Access
4. Use oflnformation
5. Synthesis
6. Evaluation
This lesson is designed as an introduction to the Big 6, to familiarize
students with the six steps and to relate those steps to a problem--solving example. The
teacher will read Rumplestiltskin (Zelinsky, 1986) aloud to the class. Next, a copy of the
Big 6 steps will be displayed (Eisenberg, Berkowitz, 1999, p. 12). Through discussion,
students will examine how the miller's daughter in Rumplestiltskin utilized each of the
Big 6 steps to solve her problem. Students will be led to apply those same steps to a reallife example determined by the class. In closing, each student will be given a copy of a
Big 6 bookmark (Eisenberg, Berkowitz, p. 21), and asked to relate real-life examples that
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they see during the week to the Big 6 steps.
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12

The New Improved Bg6 Workshop Handbook

The Big6T1v1 Skills Approach to Information Problem-Solving

@ Eisenberg/Berkowitz, 1987
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Lesson 30:
Discuss the concept of media literacy with the class. People construct media
messages. To deconstruct a media message, students may ask the following questions:
I. What is the message?
2. Who wrote the message?
3. Why is the author giving me this message?
The teacher-librarian will select an advertisement from a current library
subscription. As a whole group, the class will evaluate the magazine advertisement using
the Media Literacy Ladder (U.S. Depaiiment of Health and Human Services, 2004):
Step One: Fo1m
What media, or medium, is being used to deliver the message?
Step Two: Purpose
Who created the message and why?
Step Three: Construction
What words, images, or sounds ai·e used to create the message and why?
Step Four: Interpretation
How does the message make you feel?
Step Five: Reality
What is the media maker's point of view?
Evaluation: Is the media message expressing a fact or an opinion? Is the
information accurate and complete?
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Media Literacy Worksheet
Brand name and p r o d u c t : - - - - - - - - - - - - - - - - - - - - - - - -

Step One: Form
What media is being used to deliver this product? - - - - - - - - - - - - - - -

Step Two: Purpose
Who created this message? _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Why? (To persuade, infonn, entertain, or to sell a product, or a combination)

Step Three: Construction
What words, images and sounds are being used to create the message?

What techniques are being used to attract our attention?

Why did the media maker choose the above ways to send this message?

Step Four: Interpretation
How does the message make you feel? How might other people understand this message
differently than you?

Step Five: Reality
What does the media maker seem to believe? What is his point of view?

What is omitted from this message? _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
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Lesson 32:
This lesson will take place in the school's computer lab, so that each student may
practice the presented skills on a computer. The teacher-librarian will demonstrate how
to search for websites using key words. Students will then play the "Internet Mini•
Scavenger Hunt" game (Robinette, 2003).
Students will work in partners to select a question card from one of the four
content areas. They will use the Internet to find the answers. The four content area
choices are social studies, science, math, and language arts. Each card lists a possible
website address where the answer could be located. Students may use this website
address, or they may use their own key word ideas to locate a different website.
Examples of question and answer cards from each of the four content areas follow.
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Lessons 33, 34, and 35:
The Washington Children's Choice Picture Book Award (WCCPBA) is an annual
award honoring the author of the most popular picture book, according to the children of
Washington State who vote for the award. The Washington Library Media Association
(WLMA) sponsors the award. Every year twenty books are selected as nominations for
the award. Students in kindergarten through grade three who have read the books or have
had the books read to them are eligible to vote for the award; adults may not vote for this
award (Washington Library Media Association, 2005). Students in an elementary school
may focus on the WCCPBA in kindergarten through grade three, and the Sasquatch
Reading Award in grades four and five. Students in grade four, the focus of this project,
may already be familiar with the WCCPBA, but they will not have voted for the award
that year. Students may be interested to see what the nominations were and be motivated
to read the books.
For the "Battle of the Books" activity (Washington State Library Media
Association, 2005), the class is divided into teams. The WCCPBA nominations are
placed in tubs at each team. Each team reads as many books as possible, dividing the
books so at least one person on the team has read each book. Two library lessons may be
used for this portion of the activity; the books may also be checked out so that teams may
become even more familiar with the nominations. The third week is the actual Battle of
the Books, where the teacher-librarian asks questions and the teams answer questions on
an answer sheet. The answer is always one of the titles of the books. The team game
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format, along with the fact that books will be used from an award that students have
studied in past years, may be motivating for the class.
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Lesson 36:
The goal of the last library lesson of the school year is to provide a fun way to
review library skills and celebrate reading.
The lesson has two parts. The first part is for each student to create a poster to
take home using all of his/her bookshare shapes from the year. Students will have had
one bookshare shape for each time they have shared a book during library this year (See
Lesson Two).
The second part of the lesson involves playing the game Library Lingo (Blue
Ocean Books, 1994). This game is played like Bingo, and reviews library terms and areas
of study in the library this year.

CHAPTER FIVE
CONCLUSION

Summmy
In our rapidly chm1ging world, we have traJ1sitioned from the Industrial Age to the
Information Age, and are moving toward the Intelligence Age. For students to become
successful adults in today's world, our schools focus must incorporate the necessary
preparation skills. Educators are charged with increasing student learning with
challenging academic standards at the district, state, and national levels.
Student learning is more thoroughly achieved when all educators work together as
one learning community. The teacher-librariaJ1 has become an instructional partner to
increase student learning in literacy. The goal of the library has evolved from simply a
place to check out books, to a program which assists students to become effective users
of ideas aJ1d information. This program extends to all accessible information in the
world. These goals are accomplished tlu·ough reading advocacy, specifically literature
guidance and appreciation, and through information literacy instruction.
The purpose of this project was to develop a meaJ1ingful, motivating library
curriculum to increase student learning for today's students in grade four. A yearlong
library curriculum map was created addressing literacy skills aligned with the Marysville
School District Elementmy Library Curriculum Guide, the Washington State Grade Level
Expectations in Reading, the Washington State Essential Learnings in Writing and
Communication, and the national standards of the Essential Skills for Information
Literacy. A meaJ1ingful librmy curriculum is created through the intentional teaching of
100
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cun-ent topics and skills in district, state, and national standards. By embracing the new,
expanded role of the teacher-librarian in today's world, student learning in literacy will
increase, and an indispensable position for the teacher-librarian will be created.
Conclusions
Conclusions reached as a result of this project were:
1. A meaningful library curriculum may be created through the intentional teaching
of current topics and skills that students view as worthy of their time, and are
mandated in today's district, state, and national standards.
2. A motivating library curriculum may be created by selecting lesson topics that
coincide with skills learned in the students' homeroom and by selecting a variety
of ways to present the material.
3. Creativity is fostered in enviromnents where teachers are allowed the opportunity
to design their own im1ovative curriculum.
4. The key to the library making a difference in student learning lies in the
intentional, direct instruction by the teacher-librarian.
5. Teacher-librarians must take our new, expanded role thoughtfully and seriously as
an integral part of student learning. This may begin with the creation and
utilization of a meaningful, motivating library curriculum.
6. When the teacher-librarian motivates students in literacy, and instructs students in
the library goals of reading advocacy and information literacy, aligning library
lessons with the needs of the school, and the district, state, and national standards,
the library may become viewed as the "heart of the school".
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Recommendations
Recommendations as a result of this project include:
1. Teacher-librarians need to embrace their expanded role. Teacher-librarians

should create a library curriculum that addresses the needs of their school
curriculum and population, and is aligned with district, state and national
standards.
2. The library curriculum map for grade four could be expanded upon for other
grade levels.
3. In order for relevancy to continue, the teacher-librarian must update the lessons
and materials each year to coincide with changes in the school curriculum and
unit plans, as well as changes in the district, state, and national standards.
4. An assessment component could be added to determine the effects of this library
curriculum on student learning and motivation. One example of a student
assessment in motivation is the Likert 1 - 5 Scaling (Trochim, 2002).
Standardized tests results for the implemented school could be compared before
and after implementation of this project.
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Appendix A
Marysville School District
Elementaiy Library Curriculum Guide:
Grade Four
1. Library Citizenship

a. Follow school library rules and requirements.
b. Be able to assume responsibility as an individual using the librai·y.
c. Demonstrate good citizenship as a member of a small group with a
specific task.
2. Book Handling ai1d Care
a. Know at1d practice the general rules for handling and caring for books and
equipment.
b. Return books on time.
c. Assume responsibility for borrowed materials.
3. Parts of a Book
a. Review parts of a book including cover, spine, pages, title, author,
illustrator, title page, barcode, call number, dedication, publisher, place of
publication, copyright date, table of contents, index, glossary, at1d
bibliography.
b. Identify at1d begin to use parts of a book including table of contents,
index, and glossary.
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4. Literature Guidance and Appreciation
a. Recognize and discuss award-winning books.
b. Identify story elements.
c. Distinguish between fiction and nonfiction.
d. Select a variety of books for personal enjoyment including fiction and
nonfiction.
e. Participate in literary genre studies.
f.

Appreciate literature through shared experiences, story time, and
activities.

g. Paiiicipate in author and illustrator studies.
h. Become aware of multicultural literature.
5. Location of Materials and Information
a. Use the Dewey Decimal System to locate books on the shelves.
b. Know that fiction books are arranged alphabetically by the author's
surname.
c. Know biography books are arranged by the subject's surnaine.
d. Review and use the reference section.
e. Locate books appropriate for reading and interest level.
f. Use the online catalog at search stations.
g. Be informed of sources outside the school enviromnent, including the
public library.
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6. Catalog- Search Stations
a. Begin to use the catalog to locate materials by author, title, subject, key
word, and identify the call number.
b. Use the search station information to locate materials on the shelf by the
call number.
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AppendixB
Washington State Essential Academic Learning Requirements in Reading
I: The student understands and uses different skills and strategies to read.
1.1 Use word recognition skills and strategies to read and comprehend text.

1.2 Use vocabulary (word meaning) strategies to comprehend text.
1.3 Build vocabulary through wide reading.
1.4 Apply word recognition skills and strategies to read fluently.
2: The student understands the meaning of what is read.
2.1 Demonstrate evidence of reading comprehension.
2.2 Understand and apply knowledge of text components to comprehend text.
2.3 Expand comprehension by analyzing, interpreting, and synthesizing
information and ideas in literary and informational text.
2.4 Think critically and analyze author's use oflanguage, style, purpose, and
perspective in informational and literary text.
3: The student reads different materials for a variety of purposes.
3 .I Read to learn new information.
3.2 Read to perform a task.
3 .3 Read for career application.
3.4 Read for literary/nanative experience in a variety of genres.
4: The student sets goals and evaluates progress to improve reading.
4.1 Assess reading strengths and need for improvement.

4.2 Develop interests and share reading experiences.
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AppendixC
Washington State Grade Level Expectations in Reading: Grade 4
In fourth grade, students read skillfully with meaning and purpose using appropriate
comprehension and vocabulary strategies. Students read, discuss, reflect, and respond, using evidence
from text. to a wide variety ofliterary genres and informational text. Students read for pleasure and
continue to choose books based on personal preference, topic, theme, or author.

EALR 1: The student understands and uses different skills and
strategies to read.
Component 1.1 Use word recognition skills and strategies to read and comprehend
text.

1.1.4 Apply understanding of phonics.
•

Use multi-syllabic decoding when reading words in all texts.

Component 1.2 Use vocabulary (word meaning) strategies to comprehend text.

1.2.1 Apply reference skills to define, clarify, and refine word meanings.
•

Use dictionaries, thesauruses, and glossaries to find or confirm word meanings,
pronunciations, syllabication, synonyms, antonyms, and parts of speech of words.

1.2.2 Apply vocabulary strategies in grade-level text.
•

Use word origins to determine the meaning of unknown words.
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•

Use the meanings of prefixes, suffixes, and abbreviated words to determine the
meaning of unknown words in grade-level text.

•

Explain how to derive word meaning from knowledge of affixes and roots (e.g., port:
transportation, porter, import, rep01i).

•

Use prior knowledge, the text, context clues, and graphic featmes of text to predict,
clarify, and/or expand word meanings and concepts.

Component 1.3 Build vocabulary through wide reading.
1.3.1 Understand and apply new vocabulary.
•

Use new vocabulary from informational/expository text and literary/narrative text,
including text from a variety of cultures and communities, in oral and written
communication.

1.3.2 Understand and apply content/academic vocabulary critical to the meaning of
the text. ~
•

Define words and concepts necessary for understanding math, science, social studies,
literature, and other content area text.

•

Explain that some words have a different meaning in different content areas (e.g.,
concept of shade in science and art).

•

Select, from multiple choices, the meaning of words necessary to understand.

•

Use new vocabulary in oral and written communication and content/academic text.
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I Component 1.4

Apply word recognition skills and strategies to read fluently.

1.4.2 Apply flucncv to enhance comprehension.
•

Read aloud grade-level informational/expository text and literary/narrative text
accurately, using appropriate pacing, phrasing, and expression.

•

Read aloud unpracticed grade-level text at a fluency rate of 115-125 words correct
per minute.

1.4.3 Apply different reading rates to match text.
•

Adjust reading rate to match difficulty and type of text and the purposes for reading
(e.g., skimming for facts, scanning for key words, and close/careful reading for
understanding new or complex ideas).

EALR 2: The student understands the meaning of what is read.

I Component 2.1

Demonstrate evidence of reading comprehension.

2.1.3 Apply comprehension monitoring strategies during and after reading:
determine importance using theme, main ideas, and supporting details in gradelevel informational/expositorv text and/or literarv/narrative text. ~
•

State the main idea of an infonnational/expository text passage and provide three or
more text-based details that support it.

•

State the main idea of a literary/narrative text passage and support with three details
from the story.
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•

Select, from multiple choices, the main/major idea of a passage, poem, or selection.

•

State the theme/message in culturally relevant literary/narrative text and support with
text-based evidence.

•

Organize main ideas and supporting details in a teacher,sele.:ted graphic organizer to
enhance comprehension of text.

2.1.4 Apply comprehension monitoring strategics before, during, and after reading:
use prior knowledge/schema.
•

Explain connections between self and characters, events, and information occurring
within a text or among multiple texts.

•

Activate prior knowledge about a topic and organize information into a graphic
organizer to aid in comprehension of text

2.1.S Apply comprehension monitoring strategies before, during, and after reading:
predict and infer from grade-level informational/cxpositorv text and/or
literarv/narrativc text. ~
•

Predict text content using prior knowledge and text features.

•

Use text and prior knowledge to make, confirm, or revise inferences and predictions.

•

Select, from multiple choices, a prediction, or inference from literary/narrative text
(e.g., how a poet or author feels, how a character feels, what a character will do, what
is likely to happen next or at the end of the story or poem).
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•

Select, from multiple choices, a prediction or inference from informational/expository
text (e.g., what is likely to happen, or what will happen next).

•

Organize information that supports a prediction or inference in a graphic organizer to
enhance comprehension of text.

2.1.6 Apply comprehension monitoring strategies before, during, and after reading:
monitor for meaning, create mental images, and generate and answer questions in
grade-level informational/expositorv text and/or literary/narrative text.
•

Monitor for meaning by identifying where and why comprehension was lost and use
comprehension-repair strategies to regain meaning.

•

Generate and answer questions before, during, and after reading.

•

Draw, write about, or verbally describe the mental imagery that occurs while reading.

•

Organize information to monitor for meaning; generate and answer questions in a
teacher-selected graphic organizer to enhance comprehension.

2.1. 7 Apply comprehension strategies during and after reading: summarize gradelevel informational/expositorv text and literarv/narrative text. ~
•

Summarize the events, infonnation, or ideas in an informational/expository text (e.g.,
causes of an event like a war or a tornado, steps in building a snow cave).

•

Summarize culturally relevant literary/narrative text.

•

Select, from multiple choices, a sentence that best summarizes the story or
informational selection.
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•

Organize stmunary information in a teacher-selected graphic organizer to enhance
comprehension.

Component 2.2 Understand and apply knowledge of text components to
comprehend text.
2.2.1 Understand sequence in informational/expositon text and Iiteran/narrative

•

Explain ideas or events in sequential order. (Note: Differences in story telling order
exist between cultures. For example, in some cultures the end of the story is told
first.)

•

Recognize and explain literary/narrative text written out of sequence (e.g., flashbacks,
tales from other cultures).

•

Explain steps in a process (e.g., problem solving in mathematics, life cycle of a
salmon).

•

Select, from multiple choices, the order of ideas, facts or events (e.g., what happened
first, next, last; the order in which ideas or facts were introduced).

2.2.2 Apply features of printed and electronic text to locate and comprehend text.~

,.

•

Identify and use grade-level appropriate text features.

•

Explain how certain text features help you understand the selection.

•

Interpret information from graphic features.

•

Identify, from multiple choices, where certain information/ideas might be found in
the text.
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•

Use icons, pull-down menus, key word searches on an electronic device.

2.2.3 Understand and analyze story elements.~
•

Use knowledge of situation and characters' actions, motivations, feelings, and
physical attributes to detennine characters' traits.

•

Identify the main events in a plot, including the cause and effect relationship in
problem solving.

•

Describe the components of setting and explain how and why setting is impo1iant to
the story.

•

Differentiate between first and third person point of view in a selection and explain
the difference.

•

Select, from multiple choices, the best description of a character or setting in a story
or poem (e.g., character traits, feelings, character's problem, or importance of
character).

2.2.4 Apply understanding of text organizational structures.
•

Recognize and use previously learned text organizational structures (simple listing,
sequential order, description, compare and contrast) to aid comprehension.

•

Identify and use text written in the text organizational structure of chronological

order to find and organize information and comprehend text.

(
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Component 2.3 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas in literary and informational text.
2.3.1 Understand and analyze the relationship between and among
informational/expository text and literary/narrative text. ~
•

Compare and contrast plots, characters, and settings in multiple texts.

•

Compare and contrast information (e.g., similar topics written in different genres such
as a short story and a poem or magazine article and encyclopedia).

•

Select, from multiple choices, a sentence that describes how specific literary/narrative
elements are alike or different in a poem or story (e.g., two characters and/or their
feelings, a character and the author, two events, two selections).

•

Select, from multiple choices, a sentence that describes how information is alike or
different (e.g., information from two selections).

•

Recognize and explain cause and effect relationships in informational/expositorv text
and literary/narrative text, using evidence from the text.

•

Select, from multiple choices, a sentence that explains the cause of events or the
effects of actions.

2.3.2 Apply understanding of systems for organizing information and analyze
appropriate sources.
•

Use multiple organizational systems to locate information from reference and content
area materials.

•

Select appropriate resources for locating information (e.g., thesaurus, website,
directory) on a specific topic or for a specific purpose.
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2.3.3 Understand literan,fnarrative devices. ~
•

Explain the meaning of simile, personification, metaphor, idiom, and humor in
ljterary/narrath;e passages.

Component 2.4 Think critically and analyze author's use of language, style,
purpose, and perspective in literary and informational text.

2.4.1 Apply the skills of drawing conclusions, providing a response, and expressing
insights to informational/expositorv text and literarv/narrative text.~
•

Give a personal response that demonstrates insight about text, using a teachergenerated prompt (e.g., what would be the best/worst part of an event or situation).

•

Draw conclusions from text, citing text-based information to support the conclusion
(e.g., how the story or information might be useful; to whom a story or information
might be useful).

2.4.2 Analyze the author's purpose for and style of writing in both
informational/expositorv text and literary/narrative text.~
•

Determine the author's purpose and support decision with evidence/details from text.

•

Identify and explain how the author's use of word choice, sentence structure and
length, and/or literary/narrative devices affects the reader, using a variety of texts.
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2.4.3 Understand the difference between fact and opinion.~
•

Identify facts and opinions; provide evidence from the text to support your answer.

•

Select, from multiple choices, a statement that is a fact or an opinion.

2.4.4 Evaluate author's effectiveness for a chosen audience. ~
•

Read an article and decide ifa chosen audience (e.g., teachers, parents, classmates)
would agree or disagree with what the author says.

2.4.5 Understand how to generalize from text.~
•

Generalize about a topic after reading more than one text (e.g., make generalizations
about life on the prairie after reading several informational/expository and
literary/narrative accounts of the migration west).

•

Generalize about characters and characteristics in similar stories from different
cultures (e.g., the "trickster" type tales such as Coyote in Native American literature;
animals in African folk tales like Ananzi (the spider); and Br'er Rabbit stories of the
Deep South).

EALR 3: The student reads different materials for a variety of
purposes.
Component 3.1 Read to learn new information.
3.1.1 Understand how to select and use appropriate resources.
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•

Collect and use info1mation from a variety of resources to solve a problem or answer
a question.

Component 3,2

Read to perform a task.

3.2.1 Understand information gained from reading to perform a specific task.

•

Interpret information from common environmental print to solve a problem or
perform a task ( e.g., use a catalog to choose items within a budget).

3.2.2 Understand a variety of functional documents.

•

Explain the information in functional documents related to hobbies or interests (e.g.,
skate boarding magazines, books about animals, e-mail, and letters from friends).

I Component 3.4 Read for literary experience in a variety of genres.
3.4.2 Understand contemporary and traditional literature written in a variety of
genres.

•

Explain the characteristics of a variety of genres.

•

Respond to literature from a variety of genres using teacher or self-generated prompts
appropriate to the text and content.

3.4.3 Analyze a variety of literature representing different cultures and traditions.

•

Compare and contrast cultures and traditions from a variety ofliterature.
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•

Generalize about traditions after reading literature from various cultures (e.g.,
customs, ceremonies, celebrations).

EALR 4: The student sets goals and evaluates progress to improve
reading.
Component 4.1 Assess reading strengths and need for improvement.

4.1.1 Apply strategies to monitor reading progress.
•

Identify reading strengths and weaknesses and select targets on which to work.

•

Track progress in reading achievement with graphs, charts, and checklists.

4.1.2 Apply strategies for setting grade-level appropriate reading goals.
•

Set reading goals, create a plan to meet those goals, and monitor progress toward
implementing the plan with teacher assistance.

Component 4.2 Develop interests and share reading experiences.

4.2.1 Evaluate authors, books, and genres to select favorites.
•

Discuss and share favorite authors, books, and genres with others. Explain reason for
choices.
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Washington State
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Learning Requirements:

Writing
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Introduction to Writing

Writing for Today and Tomorrow
Writing is essential to a literate society. Writing can be an act of discovery of
communication, of joy. It connects us to work, culture, society, existing knowledge, and
to the meanings of our lives.

What is Writing?
Writing is the learned process of shaping experiences into text, allowing the
writer to discover, develop, clarify, and communicate thoughts and feelings. Writing
requires and supports the development of thinking skills. Leaming to write brings the
learner into the literate community as an active participant in the conversation. Writing is
our catalyst for creating the future.
Committed writers use writing for a wide spectrum of practical, economic, social,
personal, and aesthetic purposes. Engaged writers use a language that is alive, flexible
and adaptable to the highest expression of which the human being is capable.

131

Essential Academic Learning Requirements - Writing

The student writes clearly and effectively.
To meet this standard, the student will:
1.1. Develop concept and design. Develop a topic or theme; organize written
thoughts with a clear beginning, middle, and end; use transitional sentences
and phrases to connect related ideas; write coherently and effectively.
1.2. Use style appropriate to the audience and purpose. Use voice, word choice,
and sentence fluency for intended style and audience.
1.3. Apply writing conventions. Know and apply correct spelling, grammar,
sentence structure, punctuation, and capitalization.
The student writes in a variety of forms for different audiences and purposes.
To meet this standard, the student will:
2.1. Write for different audiences.
2.2. Write for different purposes, such as telling stories, presenting analytical
responses to literature, persuading, conveying technical information,
completing a team project, and explaining concepts and procedures.
2.3. Write in a variety of forms, including narratives,joumals, poems, essays,
stories, research reports, and technical writing.
2.4. Write for career applications.
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3.

The student understands and uses the steps of the writing process.
To meet this standard, the student will:
3.1. Pre-write-generate ideas and gather information.
3.2. Draft-elaborate on a topic and suppo1ting ideas.
3.3. Revise-collect input and enhance text and style.
3.4. Edit-use resources to correct spelling, punctuation, grammar, and usage.
3.5. Publish-select a publishing form and produce a completed writing project to
share with chosen audience.

4.The student analyzes and evaluates the effectiveness of written work.
To meet this standard, the student will:
4.1. Assess own strengths and needs for improvement. Analyze effectiveness of
own writing and set goals for improvement.
4.2. Seek and offer feedback.

oo
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Introduction to Communication

Communication for Today and Tomorrow
The information age and the increasing contact between people of different
cultures make communication more important than ever before. These global realities
heighten the need for clarity and an understanding of the ethical responsibilities and
consequences of communication. As education researcher Ernest Boyer noted, "It should
be remembered that we speak more than we write. Throughout our lives we judge others
and we ourselves are judged by what we say and how we speak. The information age
raises to new levels of urgency the need for all students to be proficient in the use of the
spoken as well as the written word" (1983).

'What Is Communication?
Communication is defined as a process by which we assign and convey meaning
in an attempt to create shared understanding. This process requires a vast repertoire of
skills in intra-personal and interpersonal processing, listening, observing, speaking,
questioning, analyzing, and evaluating. Use of these processes is developmental and
transfers to all areas oflife, home, school, community, work, and beyond. It is through
communication that collaboration and cooperation occur.

Fundamental Beliefs About Curriculum and Assessment
If there is one unifying theme that crosses all disciplines it is communication.

Communication is our window to basic literacy and academic excellence. Reaching
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(
levels of excellence and accuracy of expression mandate mastery of formal English.

These are the capabilities that cultivate the potential in each student and the possibilities
for our future.

(
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Essential Academic Learning Requirements-Communication
1.

The student uses listening and observation skills to gain understanding.
To meet this standard, the student will:

2.

1.1

Focus attention.

1.2

Listen and observe to gain and interpret information.

1.3

Check for understanding by asking questions and paraphrasing.

The student communicates ideas clearly and effectively.
To meet this standard, the student will:
2.1. Communicate clearly to a range of audiences for different purposes.
2.2. Develop content and ideas. Develop a topic or theme; organize thoughts
around a clear beginning, middle, and end; use transitional sentences and
phrases to connect related ideas; and speak coherently and compellingly.
?"
....., ..) . Use effective delivery. Adjust speaking strategies for a variety of audiences

and purposes by varying tone, pitch, and pace of speech to create effect and aid
communication.
2.4. Use effective language and style. Use language that is gran11Uatically correct,
precise, engaging and well suited to topic, audience, and purpose.
2.5. Effectively use action, sound, and/or images to support presentations.
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The student uses communication strategies and skills to work effectively with others.
To meet this standard, the student will:
3.1. Use language to interact effectively and responsibly with others.
Work cooperatively as a member of a group.
Seek agreement and solutions through discussion.

student analyzes and evaluates the effectiveness of formal and informal

meet this standard, the student will:
1. Assess strengths and need for improvement. Assess own and others'
communication strengths and needs and set goals for improvement.
Seek and offer feedback. Seek and use feedback to improve communication;
offer suggestions and comments to others.
Analyze mass communication.
Analyze how communication is used in career settings.
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Appendix F

Information Literacy Standards
For Student Leaming

by the Ametican Association of School Librarians

for Educational Communications and Technology

1998 by the American Library Association and the Association for Educational
and Technology.
is licensed under a Creative Commons License.
,, ...._.. ·-··· Information Literacy Standards for Student Learning, published by the American
y .l',ss,ociati,on. The full publication includes a chapter on the philosophy and the mission
of the information literacy standards, along with the following supporting material to
~!~'v .u,vw standards and indicators can be applied.
of Proficiency items for the indicators within each standard
tandards in Action that provide examples of potential situations requiring information
cy for each standard
CExamples of Content-Area Standards for each standard

formation Power: Building Partnerships for Learning includes the full content of Information
<,~racy Standards for Student Learning with additional content designed to guide and support
h~f!ll"Y media specialists' efforts in three major areas: learning and teaching, information access,
} program administration. It also shows how skills and strategies in collaboration, leadership,
,?'technology support these efforts.
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Introduction
[nfonnation Literacy Standards for Student Leaming provides a conceptual

consist of three categories, nine standards, and twenty-nine indicators. The core
outcomes that are most directly related to the services provided by school library
are found in the three standards and thirteen indicators in the
literacy" category. The other two categories-three standards and seven
for "independent learning" and three standards and nine indicators for "social
-are grounded in information literacy but describe more general aspects of

,>?-\i

{:\-mation literate.
· The standards and indicators are written at a general level so that library media
~pialists and others in individual states, districts, and sites can tailor the statements to
.·· nocal needs. These educators are the ones who know their student populations; their
•'.,"

t,1Ais to apply these general statements in light of the developmental, cultural, and
~ing needs of all the students they serve. By offering broad guidelines for describing
!hfinformation-literate student, Infonnation Literacy Standards for Student Leaming
;f~vides a conceptual framework and supp~rting material for local efforts.
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0RMATI0N LITERACY STANDARDS
i} . Stamctru:·ct 1 The student who is information literate accesses information efficiently
and effectively.

who is information literate recognizes that having good information is central
the opportunities and challenges of day-to-day living. That student knows

fo seek information beyond his or her personal knowledge, how to frame questions
ill .lead to the appropriate information, and where to seek that information. The

f knows how to structure a search across a variety of sources and formats to locate
t infmmation to meet a particular need.

Recognizes the need for information

·~ior

2. Recognizes that accurate and comprehensive information is the basis for

gent decision making

.!!-.tor 3. Formulates questions based on information needs
'itor 4. Identifies a variety of potential sources of information

,/.'1or 5. Develops and uses successful strategies for locating information
XStandard 2 The student who is information literate evaluates information critically
and competent! y.
tfi--

}tudent who is information literate weighs information care- fully and wisely to
ine its quality. That student understands traditional and emerging principles for
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the accuracy, validity, relevance, completeness, and impartiality of information.
applies these principles insightfully across information sources and formats
ses'Jogic and informed judgment to accept, reject, or replace information to meet a

1. Determines accuracy, relevance, and comprehensiveness
2. Distinguishes among fact, point of view, and opinion
Identifies inaccurate and misleading information
Selects information appropriate to the problem or question at hand

3 The student who is information literate uses information accurately and
creatively.
who is information literate manages infonnation skillfully and effectively in
contexts. That student organizes and integrates information from a range of
formats in order to apply it to decision-making, problem solving, critical
and creative expression. The student communicates information and ideas for a
bf purposes, both scholar! y and creative; to a range of audiences, both in school
eyond; and in print, nonprint, and electronic formats. This Standard promotes the

11 and execution of authentic products that involve critical and creative thinking and
').~~fleet real world situations. The indicators under this Standard therefore deviate
''./the traditional definition of use. Rather than suggesting that students simply insert
arched information into a perfunctory product, the indicators emphasize the thinking
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when students use information to draw conclusions and develop new

\p1>m:s information in critical thinking and problem solving

LEARNING STANDARDS
fu:d4The student who is an independent learner is information literate and
tfursues information related to personal interests .
. it\Vho is an independent learner applies the principles of information literacy
;'}!Valuate, and use information about issues ~nd situations of personal interest.

.ent actively and independently seeks information to enrich understanding of
'[immunity, health, leisure, and other personal situations. The student constructs
"''.,

gflll personal knowledge based on that information and communicates that
<>

!§~~e accurately and creatively across the range of information formats.

l~tor 1. Seeks information related to various dimensions of personal well-being,
1
,~ ~s career interests, community involvement, health matters, and recreational pursuits
-e:>

ftator 2. Designs, develops, and evaluates information products and solutions related

143

5 The student who is an independent learner is information literate and
Jai:>or-eciiati:s literature and other creative expressions of information.
:ntwh,o is an independent learner applies the principles of information literacy
evitlw,te, enjoy, value, and create artistic products. That student actively and
seeks to master the principles, conventions, and criteria of literature in

oru1t. :ana electronic formats. The student is able both to understand and enjoy
presented in all fmmats and to create products that capitalize on each
1ari:ictuar

strengths.

a competent and self-motivated reader
Derives meaning from information presented creatively in a variety of

Develops creative products in a variety of formats

6 The student who is an independent learner is information literate and
for excellence in information seeking and knowledge generation.
who is an independent learner applies the principles of information literacy
'fuate and use his or her own information processes and products as well as those
Japed by others. That student actively and independently reflects on and critiques
onal thought processes and individually created information products. The student
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·hiin these efforts are successful and unsuccessful and develops strategies for
':[tilproving them in light of changing information.

Assesses the quality of the process and products of

:\?/
ifuation seeking
I>evises strategies for revising, improving, and updating self-generated

,,;,

,:~~PONSIBILITY STANDARDS

.ard7 The student who contributes positively to the learning community and
'2ib/society is information literate and recognizes the importance of information
to a democratic society.
ptwho is socially responsible with regard to information understands that
information is basic to the functioning of a democracy. That student seeks out
'8;~from a diversity of viewpoints, scholarly traditions, and cultural perspectives
iupt to arrive at a reasoned and informed understanding of issues. The student
0

§at equitable access to information from a range of sources and in all formats is
ental right in a democracy.

'tor 1. Seeks information from diverse sources, contexts, disciplines, and cultures
tor 2. Respects the principle of equitable access to information
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The student who contributes positively to the learning community and
sdciety is information literate and practices ethical behavior in regard to
;onnation and information technology.
socially responsible with regard to information applies principles and
:refle1;t high ethical standards for accessing, evaluating, and using
i;o:ium

student recognizes the importance of equitable access to information in

c . s,5c:i,ety and respects the principles of intellectual freedom and the rights of
:.m,eu,0<;cmu property. The student applies these principles across the range of

nonprint, and electronic.

Re:speCts the principles of intellectual freedom
Respects intellectual property rights
""' .v,,e,,

information technology responsibly

9 The student who contributes positively to the learning community and to
.so,;1e1ty is information literate and participates effectively in groups to pursue
and generate information.
who is socially responsible with regard to information works successfullyand through the variety of technologies that link the learning community-to
,uu:u,e,

and use information. That student seeks and shares information and

>f1c:ro:ss a range of sources and perspectives and acknowledges the insights and
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variety of cultures and disciplines. The student collaborates with
to identify information problems, to seek their solutions, and to
solutions accurately and creatively.

knowledge and information with others
~e1,pe,cts others' ideas and backgrounds and acknowledges their

with others, both in person and through technologies, to
fu11ticm problems and to seek their solutions

Goillabo:rat,e, with others, both in person and through technologies, to design,
i,valuate info1mation products and solutions
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Appendix G

State Office of Superintendent of Public Instruction
January, 2005

.:.:c.,..:-

characteristics of high performing schools is that instructional

and assessment are aligned with the academic content standards.
standards ensure fairness, equity of opportunity, and academic
educators use standards-based assessment procedures, evaluation
subjectivity and competition are reduced. The standards act

a matter of who performed higher on a bell curve, but rather it is a
met the learning objective as described in the rubric or standards.
standards-based reading instruction can then be implemented for
ggle so each student becomes proficient.
hington State provides reading content standards in the form of Essential
gaming Requirements (EALRs) and Grade Level Expectations (GLEs) for

,,,fO, The EALRs and the GLEs illuminate the steps for success:

students enter

ming about sounds, letters, and words - and graduate as competent, purposeful

ashington State's Academic Content Standards are carefully structured. The
!Academic Leaming Requirements (EARLs) offer a broad view of four
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competencies. The same four foundational EALRs for reading apply
four EALRs are supported by component statements; together they

·-<>

..•• ••• ·•• ••·.•.

•.··.·.·•·•· ·.·.••·.•. ••

;aridJoundation for the Grade Level Expectations (GLEs), which are
rmimce-based statements describing a connected series of learning
_->;

lJ~essary to create proficient readers. GLEs describe the precise
skills that students must acquire from kindergarten through high school.

'~tb ahigh level of specificity by which instructors can plan effective
01
;~Each GLE is supported by at least one evidence of learning statement,
ll!leted action statement.
S,unify staff members, making collaboration and articulation across and
~£els possible. The GLEs provide a common navigational chart for all
.![teachers align their strategies, instructional materials, and assessments to
~t11dents will reap the benefits of a consistent, cohesive, sequential,
dunified K-12 education.

ssential Academic Learning Requirements (EALRs) for

Academic Learning Requirements are structured to create a foundation
ability to read competently depends on EALRs 1 through 3. Teaching
goals and chart their growth, as outlined in EALR 4, has been shown to be
motivating, especially for struggling readers. All four EALRs are
help Washington students become life-long learners.
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and uses different skills and strategies to read. (Phonemic

~11c,mc:s, fluency, vocabulary)

the meaning of what is read (Comprehension)

materials for a variety of purposes. (Types of text: Literary

Grade Level Expectations
Academic Leaming Requirement is a broad statement of learning

s;o,mponent is a K - 10 statement that further defines the EALR. There is at
/JJJ.p,one,nt for each EALR.
,Drml, Level Expectation is a statement of cognitive demand, using Bloom's

the essential content or process to be learned. The statement, specific to
grades, defines the component.

!Svidence of Leaming is a bulleted list of student demonstrations that provide

150
i'cc>mmc,n illustrations of the learning. Because the bulleted list is not
are encouraged to seek additional evidence of student learning.

iml,erini/ System helps identify the first three statements of learning. For
;nmmb,er 2.2.1, the first number stands for the EALR, the second for the
th,,

,1,,;r,1

for the GLE. Note: Grade levels are not referenced in the

pec;tation,s with a "w" denote the specific expectations which are eligible
all GLE's have a "w." Note: Narrowing instruction to just those
"w" will adversely affect student reading success.

